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CHAPTER OBJECTIVES
After reading this chapter, you should be able to:
1. Define the basic concepts of differentiated instruction.
2. Describe a comprehensive model for differentiating classroom management.

This year has been particularly challenging for JEANNIE CHUNG.
Jeannie has been teaching fifth grade for 10 years, but she cannot
recall any year in which her students’ needs were more diverse and
the tasks of managing the classroom, addressing individual student needs, and motivating her students were more challenging.
Many of her students present unique needs. She has students who are reading below grade level, students who have
serious difficulties paying attention, others who find it difficult
to engage socially with their classmates, and many who will find
the state tests, that will occur in Spring, to be daunting. However, Jeannie has one student, Sam, who poses particular challenges to her and the rest of the students in the class and is easily
the most difficult student in the class.
Sam presents a number of problems. He is too frequently out
of his seat and often yells out to other students across the room. He
has great difficulty staying on task during instructional periods and
at times spreads a contagion of misbehavior in the classroom. During large-group language arts lessons, Sam is inattentive and frequently uncooperative. Jeannie is beginning to believe that his
high level of inattentive behavior may make it virtually impossible
for him to progress and achieve in the general education classroom,
although, at the same time, Jeannie does not see him as a candidate

for a special class or other pull-out program, as he is bright and can
handle the content of his classes without any problems. Nevertheless, his inattentive behavior is gradually resulting in his falling behind academically. Although it is only November, Jeannie seriously
wonders whether this will be a productive year for Sam.
Sam currently receives no special education supports or
services. However, Jeannie has referred Sam to the child-study
team, and this group is pondering suggestions that might be
effective within Jeannie’s classroom as well as considering a
request for a more comprehensive assessment that may elucidate
instructional and/or curricular alternatives.

QUESTIONS TO CONSIDER
1. What recommendations would you give Jeannie for
focusing on Sam’s behavior and its consequences?
2. Which procedures can Jeannie use to significantly increase
Sam’s attention-to-task behaviors?
3. How can Sam’s peers be involved in a comprehensive
behavior management program?
4. How can cooperative teaching facilitate successful
intervention in the inclusive classroom?

A general education teacher’s ability to address the needs of students in his or her classroom
is being tapped more now than ever before. Many school districts are implementing a response to intervention approach to working with struggling students that puts a premium
on the general education teacher’s versatility. In this type of setup, the teacher must be able
to address individual needs by making key adjustments across a number of instructionally related areas and provide effective instruction. Responsible inclusion of students with special
needs in general education classrooms is based on the premise that sound instructional design and delivery are being provided (refer to the discussion of this topic on pages 00–00).
The reality of the general education classroom setting in today’s schools is captured in
the following description by Sanford, Marozas, Marozas, and Patton (2011):
As the trend toward increased inclusion of students with disabilities into general education
classrooms continues, the reality has become that more students with disabilities are receiving their education in general education settings.Consequently,the instructional pressure for
all teachers to teach increasingly complex curricula (special education and general education), while addressing a wide array of needs, became greater. (p. ix)
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The ability of a general education teacher to manage his or her classroom effectively
and efficiently as well as address the needs of a range of students can greatly enhance the
quality of the educational experience for all students. Well-organized and well-managed
classrooms allow more time for productive instruction for all students, including those with
special needs.As Marzano (2003) points out:“Teachers play various roles in a typical classroom, but surely one of the most important is that of classroom manager. Effective teaching
and learning cannot take place in a poorly managed classroom” (p. 13).
Teachers do indeed play various roles in their daily work in schools.Theses roles keep
changing over time, and new demands are continually asked of teachers. The reason for
these emerging roles is that schools are changing and the number of students with challenging needs, as underscored by Jeannie Chung, is greater than ever before.
Like Jeannie,all teachers must create a classroom setting where the needs of all students
are met.This idea includes the notion of addressing the needs of not only those who are
struggling but also those whose abilities are far advanced of the average student in the class.
In addition to the idea that classrooms should be places where students feel valued and respected,where“care and trust have taken the place of restrictions and threats”(Kohn,1996a,
p. ix), classrooms also need to be places where learning and academic/social growth occur.
From a management perspective, the absence of heavy-handed, adult-directed management
systems is characteristic of classrooms where students are valued and solid relationships between
teachers and students are established (Bender,2003).When attention is given to preventive action
rather than to reactive interventions, classrooms run smoothly and without notice. Smith (2004)
has referred to this notion as “invisible management” and suggests that when effective management is operant,it is virtually hard to discern,unless you know what to look for.
Sound instructional and management tactics promote learning for all students and are
particularly relevant to the successful inclusion of students with special learning needs.
When general and special educators working collaboratively devise these tactics, the likelihood of establishing an effective learning setting is further enhanced.

BASIC CONCEPTS ABOUT
DIFFERENTIATING INSTRUCTION
The importance of sound, evidence-based techniques has been affirmed numerous times by
professionals in the field of education.Although much attention is given to curricular and instructional aspects of students’ educational programs, knowing how to differentiate based on
needs of a range of students is more difficult to execute.Furthermore,organizational and management dimensions of the classroom are typically underemphasized in training programs,educational research, and professional conferences, despite their importance as prerequisites to
instruction (Evertson & Weinstein, 2006). New teachers consistently identify this area as the
most problematic area of teaching for them during the demanding first year (Jones, 2006).
The smooth functioning of the general education classroom often represents a challenge for teachers as classrooms become more diverse. Jones and Jones (2007) describe the
profile of a typical first-grade class as being composed of a vast array of students with specific needs that might include any combination or all of the following: a range of disabilities,
English language learners, in-school and out-of-school counseling, abusive situations and
other unsafe home lives, homelessness, frequent relocation. Students with any of these features in their lives require special attention in school. Evertson, Emmer, Clements, Sanford,
and Worsham (2006) accurately articulate the relationship between the diversity found in
today’s schools and the need for well-run classrooms:
Students entering the nation’s schools come with such widely diverse backgrounds, capabilities, interests, and skills that meeting their needs and finding appropriate learning activities
requires a great deal of care and skill. Because one of the first and most basic tasks for the
teacher is to develop a smoothly running classroom community where students are highly
involved in worthwhile activities that support learning, establishing an effective management system is a first priority. (p. xv)
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Definitions, Terminology, and Conceptual Basis
The concept of differentiating instruction, and even the term itself, have been around for
a long time. Kaplan (1979) used the term “differentiated” to describe the development of
curricula for students who were gifted.Without question, popularity of the concept, particularly as it applies to the general education classroom, is now omnipresent.The work of
Tomlinson (1999) in the late 1990s established this concept within most discussions of the
general education classroom. Historically, terms such as adaptation, modifications, and
accommodations have been used to describe what is now being referred to as differentiating instruction.What we call this process is not as important as what we do as part of this
process. Nevertheless, it is important to recognize and understand the definitions and terminology that are used.
Definition For the purposes of this chapter, the following definition of differentiated instruction is recommended. Other definitions do exist. However, this definition developed by
Hall (2002) captures,in a very clear fashion,what we mean by addressing the needs of students.
Differentiated instruction is a process to approach teaching and learning for students of differing abilities in the same class.The intent of differentiating instruction is to maximize each
student’s growth and individual success by meeting each student where he or she is, and assisting the learning process. (p. 2)

This definition, or any definition of differentiating instruction, warrants some comments: (1) First, this process implies that teaching and learning should be considered from
a comprehensive basis. It involves a number of dimensions that all relate to maximizing student outcomes.(2) Differentiation is needed for a range of students,including the following:
• Students already identified as having a disability.
• Students who are struggling in some fashion with the demands of school but who have
not been and may never be identified as disabled.
• Students who are trying to master the English language.
• Students who are at risk for any number of issues and whose school lives and performance are impacted by outside factors.
• Students who are gifted and whose needs are as great as those with significant learning
problems—however, their needs require a different type of attention.
(3) In order to address the needs of students, it is necessary to have a firm assessment of
what their specific needs are.For the teacher who has a particular student in his or her class,
this information is fairly obvious, or ought to be. For other school personnel who do not
have direct contact with the student and who are charged with making recommendations,
this information must be gathered. This process of gathering important information is
detailed in the next section.(4) The bottom line in terms of differentiating instruction is that
it is accomplished mostly through adjustments/accommodations to the learning environment and instructional process.
Terminology In relation to the last point, it is very important to recognize the difference
in certain terms that are used in schools to refer to the process of differentiating instruction.
The terms adaptation, modification, and accommodation are often used interchangeably;
however, these terms do, in fact, mean different things:
• Adaptation: refers to specific changes made to the way content is presented and the way
students respond to instruction—includes all adjustments to instructional methodology
and environment that enable students to engage the general education curriculum.
• Modification: refers to actual changes made to the content itself—in terms of content
covered or content that is assessed.
• Accommodation: more of a general term that refers to changes that are made to support
students within various educational settings.
Levels of Differentiation Differentiating instruction should be considered as consisting
of two levels.The first level is a global,or macro,level that applies to the education classroom
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on a general level. It incorporates the concept of universal design for learning (UDL).The
practical interpretation of this level is that various features of instructional design that are essential to some students,beneficial to others,and not detrimental to anyone are implemented
on a universal classroom level.
For example, one of the most common accommodations requested by students with
special needs is more time to complete a test. For most students, this accommodation has
to be requested through a formal process or is mandated through the IEP or 504 plan. However, in a UDL classroom, this feature is provided to anyone who needs it.As a result, it really
is not an accommodation; it is merely a feature of the class. Other adjustments that can be
made on a macro level that are worthy of consideration include: providing Powerpoint
slides ahead of a class presentation; making available audio files of class lectures or presentations to all students; distributing notes to all students in class; allowing students to choose
a project based on their interest and background for demonstrating mastery of a topic; and
providing graphic organizers for all required readings.
The second level of differentiation is specific and individualized and can be considered
on a micro level.Some students (e.g.,students who are blind or deaf) will need very specific
adjustments; other students will not need to benefit from instruction.Another way of considering this level of differentiation is that the adjustment or accommodation is often not
beneficial to others in the class, as they do not need it or may actually impede their learning.These individualized adjustments will be needed as a function of a number of student
factors: level of performance (skills, ability), unique presenting feature, interests/motivation,
and learning styles.

Operating Procedures
When implementing tactics, strategies, conditions, or activities related to differentiating
instruction, one should be guided by a process that is effective and efficient. We will describe a five-step process that should be followed when differentiating instruction.
Determine the Need for Differentiation It is important to determine which students
will need differentiation in their programs.The operative mantra is that many students will
benefit from some form of differentiation.The challenge for classroom teachers is to know
which students need assistance, know what exactly needs to be done, and know how to differentiate instruction.This challenge is complicated by the fact that students at both ends
of the continuum of skill development and ability will need differentiation.
Identify Specific Areas of Need As mentioned previously, many teachers will know exactly what the presenting problems of their students are. However, knowing this information in detail is essential for problem solving what adjustments need to be made within the
classroom setting to address the problems.Hoover and Patton (2005) developed a simple instrument that can be used as an initial tool to isolate what areas might need attention.This
screen, shown in Figure 4.1, is not a comprehensive instrument but rather an “informational
device” that assists teachers in gaining a better sense of how a student functions within the
general education classroom.
Implement Various Differentiation Practices—Least Intrusive First Educators will
need to incorporate many features to address the needs of a range of students into the ongoing operations of the classroom (i.e., UDL). However, the use of the more specific, individualized process will be needed often. When differentiating instruction on an individual
basis, they should start with the least intrusive, yet effective, practice first.This method is
recommended for a number of reasons: First, teachers simply do not have enough time to
make massive, complex adjustments to their programs and instruction. Second, minor adjustments can be just as powerful and effective as more involved ones. For example, changing where a student is seated in a classroom can be done relatively easily to minimize
distractions.
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FIGURE
4.1

Curriculum Adaptation Quick Screen

Educator: _________________ Student: ______________ Subject: ______________
Strategy: ________________________________________________________________
Class setting: ____________________________________________________________
Place a check next to each item for which the student possesses sufficient abilities
to work within the classroom relative to the identified subject, strategy, and setting.
Content Needs
• Sufficient reading level
• Necessary prerequisite skills
• Necessary prior experience
• Sufficient language abilities
• Sufficient abstract thinking abilities
• Interest in subject area material
• Other:
Instructional Strategy Needs
• Motivated by strategy used
• Strategy generates active student participation
• Acquires information through strategy
• Understands strategy used
• Strategy holds student’s attention to task
• Other:
Instructional Setting Needs
• Able to attend to task within type of setting used
• Able to work independently when necessary
• Possesses appropriate peer interaction skills for type of setting used
• Acquires information easily through setting used
• Participates freely in setting
• Completes assignments within setting used
• Other:
Student Behaviors
• Maintains self-control
• Completes assigned tasks on time
• Is responsible for own actions
• Uses effective self-management techniques
• Uses study and learning strategies effectively
• Exhibits appropriate behaviors for type of instructional setting used
• Other:
Source: Hoover, J., & Patton, J. R. (2005). Curriculum adaptations for students with learning and behavior problems: Differentiating instruction to meet diverse needs (3rd ed.). Austin: PRO-ED. pp. 49–50.

Monitor Student Progress Without a doubt, much attention is being placed on the importance of monitoring the progress of students in academic, behavioral, and social areas.
Similarly, it is essential that data be collected in regard to the adjustments that are made for
students.Without data collection, it is impossible for teachers to know how well the accommodations are working.
Evaluate and Modify Differentiation Practices All differentiation practices must be
evaluated for their effectiveness and then decisions need to be made as to whether to continue them, terminate them, or modify them in some way.
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COMPREHENSIVE MODEL
OF DIFFERENTIATING INSTRUCTION

The dynamics of a
classroom are determined
by many different student
factors.

Every classroom environment involves a number of elements that have a profound impact
on the effectiveness of instruction and learning (Doyle, 1986), including the following:
multidimensionality (a wide variety of activities occur in a classroom within the course
of an instructional day); simultaneity (many different events occur at the same time);
immediacy (events occur at a rapid pace); unpredictability (some events occur unexpectedly and cannot consistently be anticipated, but require attention nonetheless); publicness
(classroom events are witnessed by a significant number of students who are very likely to
take note of how teachers deal with these ongoing events); history (over the course of the
school year,various events—experiences,routines,rules—will shape the evolving dynamics
of classroom behavior).
Considering these elements reaffirms the complexity of teaching large numbers of
students who have diverse learning needs in our schools today.To address these classroom
dynamics, teachers need to be aware and competent to utilize ways to differentiate their
instruction to maximize the potential opportunities for learning. Figure 4.2 depicts a comprehensive model of differentiated instruction
that highlights the multifaceted nature and
complexity of this concept.
This particular model is similar to models
that have been developed by other professionals but differs in two major ways. First, this
model emphasizes the need to look more
broadly at what is meant by curriculum and
content. As will be seen later in the chapter,
differentiated instruction requires an understanding of the different types of curricula
that exist. Second, this model stresses the
importance of differentiating in the area of
management and behavior.
Addressing the needs of a broad range of
students is based on numerous considerations.
To maximize the success of students in their
classrooms, teachers must pay attention to the
six key elements of differentiated instruction: setting, content, materials, intervention/
instruction, management/behavior, affect.
Nine overarching principles guide the development and implementation of a comprehensive model of differentiated instruction:
• All students must be valued.
• Meaningful relationships between teachers and students need to be developed and
cultivated (Bender, 2003).
• Successful learning outcomes derive from a positive classroom climate.
• Teachers have control over a number of critical factors that have a major impact on student learning and behavior (Jones & Jones, 2007).
• Affording students choices contributes to effective classroom dynamics and enhances
self-determination.
• Teachers and students in effective classrooms are considerate of individual differences,
including cultural and familial differences.
• Proactive planning for differentiation (prevention) is preferable to reactive approaches
(crisis intervention).
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• Teachers should not feel that they are alone—resources such as other teachers, administrators, and parents can contribute to successful instruction.
• Effective classroom management is “invisible” (Smith, 2004).
When developing and implementing a comprehensive system of differentiating instruction, teachers must be mindful of the diverse range of students in their classrooms. One of
the most overlooked areas of diversity is cultural diversity. Levin (2003) noted two very important points that teachers must acknowledge and address in regard to students who come
from different cultural backgrounds: (1) schools and classrooms are not culturally neutral
or culture free, and (2) because of cultural differences, many children from underrepresented groups experience cultural dissonance or lack of cultural synchronization in school
(i.e., teacher and student expectations of appropriate behavior may differ).

Setting Differentiation
Setting includes the aspects of the physical environment that teachers can manipulate to
enhance the “conditions”for learning. As Doyle (2006) notes,“the data on classroom design
and furniture arrangements indicate that different patterns of spatial organization have little
effect on achievement but some effect on attitudes and conduct” (p. 106). The physical
environment of the classroom does have an impact on behavior and attitudes (McEwan,
2006). For students with certain disabilities, some features of the physical setting may need
to be specially arranged to ensure that individual needs are met. Four aspects of the physical dimensions of a classroom include: preferential seating, classroom arrangements, accessibility, and specialized equipment.
Preferential Seating Seating adjustment may be the most common one used in general
education classrooms.This tactic is essential for use with students who have various hearing issues and for those students who may be having great difficulty with attention. It is certainly one of the considerations for Sam (the boy in the case study at the beginning of the
chapter).The attractiveness of this tactic is that the teacher can be near the student and thus
in a position to be able to assist the student in focusing.
Teachers are encouraged to consider carefully where to seat students who have problems controlling their behaviors,those who experience attention deficits,and students with
sensory impairments.Figure 4.3 provides recommendations on seating arrangement.The judicious use of seating arrangements can minimize problems as well as create better learning opportunities for students.
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FIGURE
4.3

Seating Arrangements

Seat students with behavior problems first so that they are in close proximity to the
teacher for as much of the time as possible.
After more self-control is demonstrated, more distant seating arrangements are
possible and desirable.
Locate students for whom visual distractions can interfere with attention to tasks
(e.g., learning and attentional problems, hearing impairments, behavior problems) so
that these distractions are minimized.
Establish clear lines of vision (a) for students so that they can attend to instruction and
(b) for the teacher so that students can be monitored throughout the class period
(Rosenberg et al., 1991).
Ensure that students with sensory impairments are seated so that they can maximize
their residual vision and hearing.
Consider alternative arrangements of desks (e.g., table clusters) as options to
traditional rows.

Classroom Arrangements Classroom arrangements are the physical facets of the classroom, including classroom layout (i.e., geography of the room), arrangement of desks, storage, wall use, display areas, and signs. Some suggestions for arrangements include:
• Consider establishing areas of the classroom for certain types of activities (e.g., discovery or inquiry learning, independent reading).
• Clearly establish which areas of the classroom, such as the teacher’s desk, are off
limits—this recommendation is also a procedural one.
• Be sure students can be seen easily by the teacher and that the teacher,or other presenters, can be seen easily by students (Evertson et al., 2006).
• Begin the year with a more-structured environment, moving to more flexibility after
rules and procedures have been established.
• Notify students who are blind or partially sighted of changes made to the physical
environment.
• Arrange furniture so that teachers and students can move easily around the classroom.
• Direct students’ attention to the information to be learned from bulletin boards, if they
are used for instructional purposes.
• Establish patterns that students can use in moving around the class and that minimize
disruption—keep high-traffic areas free of congestion (Evertson et al., 2006).
• Keep frequently used teaching materials and student supplies readily accessible
(Evertson et al., 2006).
• Secure materials and equipment that are potentially harmful if used without proper supervision, such as certain art supplies, chemicals, and science equipment.
• Avoid creating open spaces that have no clear purpose, as they often can become staging areas for problem behaviors (Rosenberg, O’Shea, & O’Shea, 1991).
• Provide labels and signs for areas of the room to assist younger or more delayed students
in better understanding what and where things are.
Accessibility The accessibility of the classroom warrants special attention because of
legal mandates (e.g., Section 504 of the Rehabilitation Act of 1973).The concept of accessibility, of course, extends beyond physical accessibility; it touches on overall program accessibility for students with special needs. Students who are identified as disabled under IDEA,
as well as students qualifying as having substantial limitations in a major life function such
as walking or learning, are able to benefit from needed adjustments to the classroom. Students with disabilities must be able to use the classroom like other students and the room
must be free of potential hazards or triggers (e.g.,allergens).Most of the time,making a class-
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room physically accessible is neither difficult nor costly. Specific suggestions for creating an
accessible classroom include the following:
• Ensure that the classroom is accessible to students who use wheelchairs, braces,
crutches, or other forms of mobility assistance—this involves doorways, space to move
within the classroom, floor coverings, learning centers, microcomputers, chalkboards
or dry-erase boards, bookshelves, sinks, tables, desks, and any other areas or physical objects that students use.
• Guarantee that the classroom is free of hazards (e.g., low-hanging mobiles or plants)
that could injure students who have a visual impairment.
• Label storage areas and other parts of the classroom for students with visual impairments by using raised lettering or braille.
• Pay special attention to signs identifying hazards by providing nonverbal cautions for
nonreaders.
Specialized Equipment Some students with disabilities require the use of specialized
equipment, such as wheelchairs, hearing aids and other types of amplification systems,
communication devices, adaptive desks and trays, prone standers (i.e., stand-up desks), and
medical equipment. This equipment allows programmatic accessibility and, in many instances, access to the general education curriculum.Teachers need to understand how the
equipment works, how it should be used, and what classroom adaptations will need to be
made to accommodate the student using it. Other students in the classroom should be introduced to the special equipment as well. Instructional lessons on specific pieces of
equipment will not only be helpful in creating an inclusive environment, but may also provide a basis for curricular tie-ins in areas including health and science. Suggestions include
the following:
• Identify the special equipment that will be used in the classroom prior to the arrival of
the student who needs it.
• Learn how special equipment and devices work and how to identify problems or
malfunctions.
• Find out how long students need to use time-specified equipment or devices.
• Structure lessons and other learning activities with the knowledge that some students
will be using specialized equipment or materials.

Content Differentiation
Content is the “what” of instruction and is reflected in the curriculum that is covered in
school. Curriculum can be defined as the planned and guided learning experiences under
the direction of the school. It relates significantly to the content that is covered and that
leads to knowledge acquisition and skills development. Differentiation in the area of
content typically refers to three areas: reducing content coverage, expediting coverage
(e.g., compacting), and covering additional content that is not specifically stated in the
curriculum.
For some gifted students who are in general education classes, the content being introduced to students has already been mastered. Thus, differentiation requires that teachers
find ways to extend the coverage (i.e., acceleration) to meet the needs of these students.
Sometimes, acceleration will entail moving the student to a more advanced grade level or
finding more suitable ways to meet the student’s needs.
Students can be motivated by curricula that they find relevant and meaningful with regard to their daily lives. Kohn (1993) notes that a key condition for developing authentic
motivation is the content of the tasks—learning that is contextualized where there is a connection to students’ lives and interests. Interestingly, many of the content areas discussed in
this section relate well to this notion.
Commonly, these skills are never taught directly to students, with the thinking that students learn these skills incidentally. In reality, many students who are struggling in school
have not been systematically taught these key support skills. For instance, a fourth-grade
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teacher who is teaching math does not see social skills content as part of the math curriculum. Nevertheless, some social skills may need to be taught if certain students are going to
work cooperatively in various math groups.
One way to ensure that these important skills are addressed is to include goals related
to these areas in the student’s IEP or 504 accommodation plan, if they have been identified. Another suggestion is to take advantage of courses and special sessions covering
these skill areas that some schools provide for students.The ideal situation is the implementation of ongoing coverage of important skill areas, such as study skills, learning strategies, social skills, and life skills. Such programs introduce simple variations of the skills
in the primary grades and gradually increase to more complex variations, as students
progress through school. In other words, critical skills instruction becomes part of the
hidden curriculum.
Study Skills Without question, one of the most important areas in which students with
special needs must achieve competence is study skills. Study skills are tools for learning and
can be described as those specific skills that individuals employ to acquire, record, remember, and use information efficiently.These skills are useful not only in school but in everyday
living as well.
A considerable amount of agreement exists as to which specific skills should be considered study skills;however,some disparity can be found across study skills resources.One list
of the important study skills and their significance for learning is provided in Table 4.1.
Learning Strategies Learning strategies are another set of skills that can be extremely
valuable to students. Learning strategies are “task-specific techniques that students use in responding to classroom tasks” (Archer & Gleason, 1995, p. 236). Utilizing a cognitive orienta-

TA B L E 4 . 1
Study Skills: Tools for Learning
STUDY SKILL

SIGNIFICANCE FOR LEARNING

Reading rate

Reading rates vary with type and length of reading assignments.

Listening

Listening skills are necessary to complete most education tasks or requirements.

Graphic aids

Graphic aids may visually depict complex or cumbersome material in a meaningful format.

Library usage

Library usage skills facilitate easy access to much information.

Reference material Independent learning may be greatly improved through effective use of reference materials
usage
and dictionaries.
Test taking

Effective test-taking abilities help ensure more accurate assessment of student abilities.

Notetaking and
outlining

Effective note taking and outlining skills allow students to document key points of topics for
future study.

Report writing

Report writing is a widely used method for documenting information and expressing ideas.

Oral presentations

Oral presentations provide students an alternative method to express themselves and report
information.

Time management Time management assists in reducing the number of unfinished assignments and facilitates
more effective use of time.
Self-management

Self-management assists students in assuming responsibility for their own behaviors.

Organization

Organizational skills help in managing learning-related activities.

Study Skills to Meet Special and Diverse Needs
Source: Hoover, J. H., & Patton, J. R. (2007). Teaching study skills to students with learning problems: A teacher’s guide for meeting diverse needs
(2nd ed.). Austin: PRO-ED. p. 3.
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tion to learning,these types of strategies provide students with a method for using their own
abilities and knowledge to acquire, organize, and integrate new information. Ultimately, successful demonstration of learning strategy competence leads to more self-regulated, independent learning, as these strategies are generalizable to other situations where a specific
task is required.
Many different learning strategies exist and, accordingly, various systems for organizing
learning strategies can be found as well (Archer & Gleason,1989;Deshler,Ellis,& Lenz,1996;
Hoover & Patton, 2005).Table 4.2 shows general types of learning strategies according to
the function the strategy serves, as presented in certain resource materials.A number of formalized strategies are available to assist students who are struggling with various learningrelated tasks, and a select sampling of them is provided in Table 4.3.
Social Skills Appropriate social skills are essential for success in school, on the job, and in
the community.Social skills are the ability to demonstrate behaviors that are socially desirable
and to refrain from displaying behaviors that elicit negative responses within the context of
two or more persons interacting. Social skills should be proactive, prosocial, and reciprocal in
nature so that participants of the interaction share in a mutually rewarding experience.
When social skills problems are present, they are of one of four types: (1) total skill
deficit—all components of skill are absent, (2) partial skill deficit—some critical elements
of the skill are absent, (3) performance deficits—the person can demonstrate skill but does
not use it at all or with sufficient frequency, and (4) control deficits—undesirable social
behaviors (i.e., obtrusive or excessive) are present (Sargent, 1991). Each of these situations
requires a more formal approach to social skills development.
All too often, social skills development is not addressed directly within the school
curriculum. For many students with special needs, social skills training should be part of the
explicit curriculum.In reality,such training is part of the hidden curriculum in many schools

TA B L E 4 . 2
Types of Learning Strategies as a Function of Primary Operation
ACQUIRING INFORMATION
Deshler et al. (1996)
• word-identification strategy
• paraphrasing strategy
• self-questioning strategy
• visual-imagery strategy
• interpreting-visuals strategy
• multipass strategy
Archer and Gleason (1989)
• reading expository material
• reading narrative material

Hoover and Patton (1997)
• active processing
• analogy
• coping
• evaluation

ORGANIZING INFORMATION

DEMONSTRATING COMPETENCE

• first-letter mnemonic strategy
• paired-associates strategy
• listening and note-taking strategy

•
•
•
•
•
•

• gaining information from verbal
presentations (lectures,
demonstrations)

• completing daily assignments
• answering written questions
• writing narrative and expository
products
• preparing for and taking tests
• rehearsal

sentence-writing strategy
paragraph-writing strategy
error-monitoring strategy
theme-writing strategy
assignment-completion strategy
test-taking strategy

• organization

Source: Developed from Teaching Students with Learning Problems to Use Study Skills: A Teacher’s Guide, by J. J. Hoover and J. R. Patton, 1997.
Austin, TX: PRO-ED; Skills for School Success, by A. Archer and M. Gleason, 1989, North Billerica, MA: Curriculum Associates; and Teaching
Adolescents with Learning Disabilities: Strategies and Methods, by D. D. Deshler, E. S. Ellis, and B. K. Lenz, 1996, Denver: Love Publishing.
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TA B L E 4 . 3
Selected Learning Strategies
STRATEGY

TASK AREA

COPS

Writing

PROCESS

DESCRIPTION

Capitalization correct

This strategy helps students to review
what they have written.

Overall appearance
Punctuation correct
Spelling correct
DEFENDS

Written
expression

Decide on a specific position
Examine own reasons for this position
Form list of points explaining each reason

This strategy helps learners defend
a particular position in a written
assignment.

Expose position in first sentence of
written task
Note each reason and associated points
Drive home position in last sentence
Search for and correct errors
PARS

Reading

Preview
Ask questions
Read

PARS is recommended for use with
younger students and with those who
have limited experiences with study
strategies.

Summarize
RAP

Reading
Read paragraph
comprehension Ask self to identify the main idea
and two supporting details

RDPE

Underlining

This strategy helps students to learn
information through paraphrasing.

Put main idea and details into own words
Read entire passage
Decide which ideas are important
Plan the underlining to include
only main points

This strategy helps learners organize
and remember main points and ideas
in a reading selection through
appropriate underlining of key
words.

Evaluate results of the underlining by
reading only the underlined words
SCORER

Test taking

Schedule time effectively
Clue words identified
Omit difficult items until end

This test-taking strategy provides a
structure for completing various tests
by helping students carefully and
systematically complete test items.

Read carefully
Estimate answers requiring calculations
Review work and responses
SQ3R

Reading

Survey
Question

SQ3R provides a systematic approach
to improve reading comprehension.

Read
Recite
Review
TOWER

Written
reports

Think
Order ideas
Write

TOWER provides a structure for
completing initial and final drafts
of written reports.

Edit
Rewrite
Source: Adapted from Teaching Study Skills to Students with Learning Problems: A Teacher’s Guide for Meeting Diverse Needs (pp. 132–136), by
J. J. Hoover and J. R. Patton, 2007. Austin, TX: PRO-ED. Copyright 2007 by PRO-ED, Inc. Reprinted with permission.
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FIGURE
4.4

Types of Social Skills

Interpersonal Behaviors: “Friendship-making skills,” such as introducing oneself,
asking a favor, offering to help, giving and accepting compliments, and apologizing.
Peer-Related Social Skills: Skills valued by classmates and associated with peer acceptance.
Examples include working cooperatively and asking for and receiving information.
Teacher-Pleasing Social Skills: School success behaviors, including following directions,
doing one’s best work, and listening to the teacher.
Self-Related Behaviors: Skills that allow a child to assess a social situation, select an
appropriate skill, and determine the skill’s effectiveness. Other self-related behaviors
include following through, dealing with stress, and understanding feelings.
Assertiveness Skills: Behaviors that allow children to express their needs without
resorting to aggression.
Communication Skills: Listener responsiveness, turn taking, maintaining conversational
attention, and giving the speaker feedback.
Source: From “Teaching Social Skills to Students with Learning and Behavioral Problems,” by L. K. Elksnin and
N. Elksnin, 1998, Intervention in School and Clinic, 33, p. 132.

because of the ultimate importance of competence in this area. Some of the most important
social skills needed in the school setting are listed in Figure 4.4.
Related Life Skills Another curricular area that might be absent from the educational
programs of many struggling students is that of life skills instruction.The inclusion of life
skills topics can be extremely useful to students, both while they are in school and in the future. Life skills can be thought of as “specific competencies (i.e., knowledge, skills, and their
application) of local and cultural relevance needed to perform everyday activities across a
variety of settings” (Cronin, Patton, & Wood, 2007, p. 2).Without question, life skills competence is needed to deal successfully with the many challenges and demands of adulthood.
The conceptualization of life skills just provided is broad and includes skills previously
discussed in areas such as study skills and social skills.A listing of other life skills would be
exhaustive; however, general life skills categories include daily living, leisure and recreation,
community participation and citizenship, transportation, health, self-determination, and
occupational preparation.
Life skills instruction is not typically part of the curriculum for most students. Leaving
the acquisition of these skills to chance rather than to a systematic program of study does
not contribute to the comprehensive preparation that most students need.While coverage
of these important skills is clearly appropriate for noncollege-bound students, these topics
are appropriate for college-bound students as well.
The recommended tactic is to infuse real-life topics into existing content when opportunities arise to do so. Patton, Cronin, and Wood (1999) provide many examples at the elementary and secondary levels of how to infuse real-life topics into different subject area content.

Material Differentiation
Many different types of materials are used in school settings.These include a wide variety of
print materials that students must be able to read and extract information from for use at a
later time. Other nonprint materials such as maps, globes, models, photographs, videos, and
computer-based images are also available in school settings.All of these materials can pose
problems for students who are struggling in school.
The key concerns that precipitate the need to make accommodations to instructional
materials, for the most part, cut across the different types of materials. Some issues relate to
the student and other issues relate to the materials being used.
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Certain characteristics can play a key role in limiting a student’s ability to use various
materials. Students may not display prerequisite skills necessary to handle the material.The
conceptual complexity of the material exceeds the level at which a student understands.
And finally, the students may not have sufficient background and experience to make sense
of the information being presented.
Various characteristics of the materials themselves often pose major problems. The
linguistic complexity of the material may be such that the student is unable to extract meaning from it. Primary sources of problem come from vocabulary and syntactic factors. In
addition,the amount of information presented to students is overwhelming.Typically an emphasis has been placed on breadth of coverage rather than depth of coverage. In reference
to textual materials, Deshler, Ellis, and Lenz (1996) note that “even when textbooks are written in ways that ‘invite’ learning, the sheer volume of information included in textbooks can
be overwhelming for teachers and students alike”(p.417).Students can be overwhelmed by
the amount of information found on the Internet as well.
Far too often the design and format features of materials (e.g., advanced organizers, layout,organization,graphics,cueing,clarity,use of examples,practice opportunities) are lacking
or insufficient, thus making the materials difficult to use.This is especially true for students
who are encountering learning-related problems. In other words, the “considerateness”
(Armbruster & Anderson, 1988) or user-friendliness of materials is frequently in question.
Textual Materials Text-based materials, for the purpose of this chapter, are any type of material that requires reading as the primary means of obtaining information.Text-based materials typically used in classrooms include basal textbooks, workbooks, worksheets, literature,
weekly periodicals, handouts, other reproduced materials, as well as text-based material read
via computer.The general cautions previously mentioned hold for these types of materials.
Three general approaches can be implemented to address problems that arise with textbased materials: substitution using some type of alternative material in place of the existing
textual material, comprehension enhancement of the existing material, and use of techniques that assist the student in retaining information over time.The first technique aims to
avoid the problems associated with existing textual material.The next two approaches require adjustments with the use of existing material.The discussion of the various techniques
for dealing with textual material, adapted from the recommendations of Schumm and
Strickler (1991), offers a number of ideas for addressing problems students may have using
textual material along with some concerns associated with the techniques.
Adapting Textual Material The primary characteristic of this technique is use of an alternative method for conveying the information contained in the textual material being used
with students.This approach ranges from the complete substitution of existing text to the
modification of the existing text.Some of the suggestions are more likely to be implemented
than others due to time, effort, and availability factors. For example:
• Audiotape textual material: Ideally,the material being used is already available through
Recordings for the Blind and Dyslexic, and the student can qualify for this service. Otherwise, unless volunteers or other students are available to do the taping, taping may be difficult to do. Lovitt and Horton (1991) do not recommend taping on the basis that “many
texts are ‘inconsiderate.’” It seems apparent that if a passage is disorganized and incoherent, it will continue to be disorganized and incoherent when taped (p. 443).
• Read the material aloud: This suggestion has the same advantages and limitations as
the taping recommendation.
• Pair students to master textual material:This technique has short-term and targeted
usefulness and requires the availability of such supports whenever the textual material
is being used.
• Use other ways to deliver the material (e.g., direct experiences, media): Other
vehicles for delivering information are extremely useful for presenting content-laden
topics.The drawback to this idea is the availability of appropriate alternatives and the
time to do them.
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• Work with students individually or in small groups: This works when students
can understand the textual material to some extent and time is available on a regular basis
for performing this activity.
• Use a multilevel, multimaterial approach: Textbooks that are written at lower readability levels are available in a number of content areas. Other supplementary reading
materials that are written at a lower reading level can also be introduced. This approach
allows students to remain in a specific course and gain the information they need
through the use of materials they can handle. This technique is enhanced by the use of
some of the other suggestions previously discussed.
• Develop abridged versions of textual content: The attractiveness of this suggestion is that students are able to use textual material that is suited to their reading levels.
The fact that this type of material almost always needs to be developed (i.e., written)
by the teacher or other personnel is a drawback due to the time and energy involved.
It is for this reason that Lovitt and Horton (1991) do not recommend this technique.
• Simplify existing textual material: To deal with vocabulary,terminology,and expressions that are difficult for students to understand, the teacher can simplify them. In
place of rewriting complete textual passages, one can place a transparency over a page
of written material and, with a marker, cross out the more difficult words and substitute
more understandable equivalents in the margin (Hoover & Patton, 2007).
Enhancing Comprehension A variety of ways exist to assist students in better understanding
what they read.This may be especially important for students who struggle with reading or
listening comprehension. The following recommendations focus on tactics for improving
comprehension of textual material, particularly grade-level material:
• Provide students with purposes for the reading they are being asked to do:
This simply helps students appreciate what the goal of the reading assignment is.
• Preview the reading assignment: This very important activity, which too often is omitted, prepares students for some of the specifics of what they will encounter.This prereading activity should introduce the students to new vocabulary and concepts that they will
encounter and that may pose problems. The use of a diagram or story frame may be helpful.
• Teach students how to use format features: An extremely useful set of skills includes
the ability to use headings, boldface type, visual aids (e.g., figures, tables, exhibits, photographs), opening sections, and summaries of textual material to gain an organization and
additional meaning from the textual material.
• Engage the student prior to reading: Stimulating thinking about what is to be read
is extremely helpful.The use of an anticipation guide that asks students certain questions that will be answered during the course of their reading is one such tactic.
• Use a study guide: Some commercial textbooks provide these supplementary aids;
other texts do not.The primary objective of using this type of aid is to guide the students through the reading material by having them respond to questions or statements
related to the passages they are reading or have read. Study guides are a way of organizing and guiding the comprehension of textual material.
• Utilize graphic organizers: These techniques use visual formats or structures to help
students organize information for better comprehension. Specific techniques include
the use of a central-story-problem format, story frames or story map, and semantic mapping.An example of a story map is presented in the feature Differentiated Instruction—
Elementary boxed reading.
• Modify the nature of the reading assignment: It might be necessary to reduce the
length of the assigned reading or to slow down the pace of content being covered.
• Highlight the textual material: If it is possible to highlight the actual textual material
prior to a student using the material, a teacher can focus the reader on important points in
the passage.Highlighting can also be used prior to reading by having the student go through
the text and highlight all headings,thus introducing the reader to what will be encountered.
• Teach comprehension-monitoring strategies: Various strategies have been developed to help students think about how well they understand what they are reading and
how they can address any problems they are having.
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Differentiating

Elementary
Instruction

SAMPLE STORY MAP TITLE: CINDERELLA (PERRAULT/JEFFERS)
Characters:
Cinderella

Events to Reach Solution:
1. Fairy Godmother changes Cinderella’s rags into ballgown and glass

Stepmother, father

slippers and sends her to the ball in exchange for her promise to be
back by midnight.

2 Stepsisters

2. Cinderella dances with the prince at the ball, forgetting the time.

Fairy Godmother, prince

3. As the clocks strikes 12, she runs from the ball, losing a glass slipper.
Setting:

4. Cinderella is changed back into her rags.

Time: Long ago

5. The prince searches for the girl whose foot fits the glass slipper.

Place: Kingdom
Problem:

Father dies, Cinderella mistreated and not allowed to go to
the king’s ball.

Solution:
Cinderella can wear the slipper.
When she puts on the matching one, she turns back into the way she
looked at the ball. She leaves with the prince to be married and live happily
ever after.

Goal:

To go to the ball and meet the handsome prince.

Source: Adapted from “Constructing Meaning: An Integrated Approach to Teaching Reading,” by K. D. Barclay, 1990, Intervention in School and Clinic, 26, p. 88.
Copyright 1990 by PRO-ED, Inc. Reprinted with permission.

Adapt Text-Based Activities Reorganizing and rewriting the end-of-chapter questions that
are often included with the books may be needed. For students who are experiencing reading problems, these types of questions can be very frustrating.
Retaining Information Acquired Through Text As Schumm and Strickler (1991) note,
“Some students can read the words and can comprehend material during ongoing reading . . . nonetheless, some students do not perform well on tests due to difficulty with
long-term memory” (p. 83). Students need to learn ways to help them retain what they
have read, whether the need is test-related, which is an important reality, or for general
knowledge:
• Utilize graphic aids: Various types of visual organizers can be used in the postreading phase.
• Incorporate formal learning strategies: Some specific strategies that include a retention component can be taught to students—refer back to Table 4.3 for examples of
these types of strategies. Most techniques ask the student to write a short description
of the main points or a summary of what they read.
• Teach test-preparation skills: An assortment of skills that are needed to prepare
for tests work in conjunction with material that has been read. In most secondary and
postsecondary settings, it is assumed that students can handle the reading material
and use what has been read to respond successfully to questions that are asked on
tests.
• Teach class-discussion preparation skills: Much like successful test performance,
contributing to class discussions can require preparation, especially for students who
struggle with reading the textual material on which the discussions will be based.
Structured ways of organizing information may be needed.

M04_SMIT7836_06_SE_CH04.QXD

1/11/11

8:40 AM

Page 125

Managing and Differentiating Classrooms

Adapting Other Instructional Materials In addition to text-based materials, math materials and learning aids can also present challenges to students with special needs.
Math Materials The primary concerns addressed in this section on math materials relate
to the use of the basal textbook approach that is used in most schools. If the challenges associated with using this approach to teaching math are recognized, solutions can be implemented.The key factors that teachers must consider when using math texts with students
who are experiencing problems include:
•
•
•
•
•

Instructor’s manuals do not provide specific teaching strategies for teaching a given skill.
Sufficient practice may not be provided.
Movement from one skill/topic to another may be too rapid.
Sometimes there is not enough review of previously covered topics.
Linguistic and conceptual demands may inhibit understanding—the issues of textbased material are relevant in math as well.
• The variety of the types of activities that students do is limited.
• Activities and content are not relevant to students.
• Problem-solving applications are often too contrived (Polloway, Patton, & Serna, 2008).
Learning Aids Brief mention needs to be given to any type of learning aid (e.g., outside readings, realistic representations, games, learning centers, in-class projects) that might be part of an
instructional program.Caution must be exercised to ensure that students know how to use these
materials. If textual material is part of the learning aid, some of the various suggestions offered
previously may need to be included. In regard to the use of instructional games, students need
to possess appropriate game-playing skills and behaviors—this is extremely critical if students
play games in cooperative situations without direct teacher involvement or monitoring.

Instructional Differentiation
There are many ways to alter the teacher input/student output exchange—the specific
adjustments that are needed in regard to homework, testing, and grading. No attempt is
made to cover all of what is known about best and recommended practice in these areas,
and many books have been written on these topics. The purpose of this section is to highlight
a number of differentiation practices that can be used to optimize the learning environment
for all students and that are required for students who are struggling.
Learning Considerations Three different instructional orientations are available: teacherdirected (nature of learning is teacher led and teacher dominated), student-directed (nature of
the learning is teacher facilitated but the student is the focus of the activities),and peer-directed
(nature of the learning is teacher facilitated but activities are accomplished in joint manner in
students groups or dyads). Most teachers use all three orientations in their classrooms.The important point is that each orientation has a set of expectations and procedures that teachers
must recognize and students must understand. All three orientations are valid and should be
considered in delivering sound instruction to students who are struggling.
Another learning-related issue that teachers must understand is the different types of
learning. This is important because certain instructional conditions and adaptations are
required for each type of learning as they are used with students with special needs.
Mastropieri and Scruggs (1994) identify the different types of learning as discrimination
learning, factual learning, rule learning, procedural learning, and conceptual learning. Each
type of learning is used in school and home.Academic and social examples of each type of
learning are presented in Table 4.4.
In working with a broad range of students,attention should also be given to the stages of
learning.Many problems arise when these basic stages of learning are ignored or misapplied.
The primary stages or levels of learning are acquisition, proficiency, maintenance, and generalization. It is crucial to recognize the aim of each stage and to apply it appropriately in instructional contexts.Table 4.5 provides a brief description of each stage and its primary aim.
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TA B L E 4 . 4
Types of Learning
LEARNING TYPE

READING

ARITHMETIC

SOCIAL

Discrimination

p vs. q

⫹ vs. ⫺

cooperate vs. compete

Associative

l ⫽ ell

5⫹2⫽7

Laughing at other people
is rude.

Serial list

a, b, c, d, e . . .

2, 4, 6, 8, 10, 12 . . .

School song or motto.

Rule

If two vowels appear
together, say the long
sound of the first vowel.

To divide fractions, invert
and multiply.

Do unto others as you would
have others do unto you.

Concept

vowel

prime number

courtesy

Factual

Procedure

1.
2.
3.
4.
5.
6.

Read title
Self-question
Skim passage
Self-question
Read carefully
Answer questions

1. Count decimal places in
division.
2. Move decimal point in
divisor that many places
to the right, insert caret.
3. Place decimal point directly
above caret in quotient.

1. Walk quietly in line.
2. Take tray, utensils, and
napkins.
3. Put lunch on tray.
4. Take carton of milk.
5. Walk quietly to lunch
table.

Source: From Effective Instruction for Special Education (2nd ed., p. 42), by M. A. Mastropieri and T. E. Scruggs, 1994, Austin, TX: PRO-ED.
Copyright 1994 by PRO-ED, Inc. Reprinted with permission.

Delivery of Systematic and Explicit Instruction When teaching students who are encountering challenges in school, teachers should implement the basic elements of effective
teaching. Some of the more important points to review include:
• Capitalize on location: Having proximity to students who are experiencing learningrelated problems can assist those students to attend to the important dimensions of
what is occurring in the classroom, give them easier access to support, and minimize
behavioral problems that might arise.
• Utilize the demonstration-guided, practice-independent, practice-evaluation
paradigm: This method is highly effective for maximizing the probability that a skill will
be learned, and includes the following sequence of stages: (1) the teacher demonstrates
the behavior or skill to be taught, (2) the student is then given an opportunity to perform
the behavior with guidance from the teacher (this phase may include the use of physical,
verbal, visual, or gestural prompts), and (3) the student eventually practices the behavior
without assistance. Ultimately, an adequate evaluation of performance is undertaken.
• Take great care in presenting new information: Mastropieri and Scruggs (1993)
have identified six factors that are crucial for teaching new information to students.
They refer to them as the SCREAM variables: structure, clarity, redundancy, enthusiasm, appropriate pace, and maximize engagement.
• Use multisensory experiences: The statements that multisensory activities can have
a drastic impact on learning, as some people claim, should not deter from the fact that
such activities can be instructionally useful.
• Make needed lecture-related accommodations: Teacher-controlled adaptations
include scheduling the session so more breaks are possible, organizing the lecture so
that a variety of instructional methods (e.g., discussion, media) are utilized, moving
around the room, being responsive to the audience and specific students, highlighting important points, and providing advanced organizers. The use of preparatory
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TA B L E 4 . 5
Stages of Learning
Acquisition
The learner is in the process of acquiring but has not acquired the skill. The learner has no knowledge of how
to perform the task accurately and therefore never responds correctly, no matter how many times he or she is
tested. In this stage the teacher offers direct instruction, followed by practice in the skill area. Modeling may be
used here.
The aim of instruction is accuracy of response.

Proficiency
The learner responds accurately but with insufficient speed. The learner performs accurately, indicating
acquisition of the requisite information but needs to perform the skill quickly enough to be practically
automatic, so that other skills may be built upon this one and not be impeded by slow performance.
The aim of instruction is for the teacher to reinforce the learner for faster rates of response.

Maintenance
The learner is expected to retain both accuracy and fluency with the skill. The learner may or may not continue
to perform at a proficient level. Consequently, the teacher must periodically evaluate retention and again use
direct instruction when necessary to maintain both accuracy and speed of response.
The aim of instruction is retention of the skill.

Generalization
The learner is expected to transfer the skill to new situations or settings, regardless of the setting or response
mode required. The teacher provides direct instruction in alternate settings and response modes when the
student fails to generalize. The teacher programs for generalization in different settings and modes, varying
stimulus conditions, telling students which to attend to and which to ignore, as well as training other personnel
in alternative settings to maintain similar procedures.
The aim of instruction is expansion of the skill across situations, behaviors, and time.
Source: Adapted from “The Resource/Consulting Teacher: An Integrated Model of Service Delivery,” by L. Idol, 1989, Remedial and Special
Education, 10(6), p. 41. Copyright 1989 by PRO-ED, Inc. Adapted with permission.

activities like those used in enhancing comprehension of text is applicable here as
well. In addition, note-taking skills and listening strategies may need to be taught. If the
lecture format allows for discussion, the student may also need to develop better
question-asking skills.
• Use assistive technology: Familiarity with the range of assistive technology (AT) options is warranted for certain students.AT ranges from low-tech applications (e.g., tape
player) to high-tech (e.g., FM systems for helping students concentrate on what is being said).Teachers should know what devices are available, how to have a student evaluated, and, if such devices are used, how they work.
Instructional Planning Three elements need to be discussed in relation to planning.
First, lesson plans should include a section on accommodating students who have learningrelated needs. One suggestion is to include a section on special needs as part of the lesson
planning form.
The second issue is the use of different input and output modes in teaching.There are
two benefits: It allows the teacher to address the needs of students and it introduces variety. Cawley, Fitzmaurice-Hays, and Shaw (1988) developed the idea of the interactive unit.
This formulation was incorporated into many of the math materials that Cawley and colleagues developed.A variation of this model is illustrated in Figure 4.5. In this model, input
refers to the way the teacher delivers information/instruction (i.e., the way a student
receives information), and output refers to the way the student acts on this information.
As can be seen, for most topical areas for which planning is needed, 24 options exist for
differentiating instructional activities and experiences.
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FIGURE
4.5
Output:

Student Input/Output Options

Writes

Talks

Makes

Performs

Solves

Identifies

Input:
Reads
Listens
Views
Does

Source: Adapted from Mathematics for the Mildly Handicapped: A Guide to Curriculum and Instruction, by J. F. Cawley, A. M. Fitzmaurice-Hayes, and R. A.
Shaw, 1988, Boston: Allyn & Bacon, and from Facilitator Manual, Teacher Training Program: Mainstreaming Mildly Handicapped Students in the Regular
Classroom, by P. B. Smith and G. Bentley, 1975, Austin, TX: Education Service Center, Region XII.

The third issue related to planning is grouping. In peer-oriented learning situations such
as cooperative learning arrangements, students will need to display a host of skills to be successful.When planning instruction and deciding on grouping arrangements, teachers need to
consider a number of factors: purpose for the grouping, group size, physical conditions, student characteristics, and, as mentioned, the requisite academic and social (e.g., cooperative)
skills. Some of the most frequently used methods for grouping are presented in Table 4.6.
In-class Activities Three key issues relate to the way in-class activities occur. The first
topic concerns how teachers present information. In addition to being explicit in the
instruction that occurs,teachers need to be mindful that some students will require time devoted to the “preteaching” of vocabulary and or concepts that are new and will be introduced in the readings or lesson.
The second issue involves the reality that some students take longer to process information.As a result, it is important that these students are given a sufficient amount of time
to process a question and then come up with a response.The use of “wait time” for the entire class is a good way to address this need.With this tactic, all students are told to wait to
respond until signaled to do so. This allows time for those who need more processing time.
The third concern is the desire to keep students actively engaged in the ongoing
instruction. One of the best ways to accomplish this goal is to have students use choral
responding—that is, everyone responds to all questions. The use of clickers or some other
type of system (e.g., yes/no cards) can also serve to keep students actively involved.
Assignments and Products This component of the differentiation process involves practices that relate to the assignments that are given, the types of products that are possible, and
the ways they are evaluated. Five topics are presented for which some suggestions are given.
These five areas are alternative product ideas,assignment adaptations and management,homework issues, testing options, and the monitoring and evaluation of performance.
Frequently, it will become necessary to alter the assignments so that students with certain learning-related problems can handle what is assigned. Teachers can alter assignments
in the following ways: shorten assignments (i.e., break them into smaller versions), change
the criterion that designates successful completion of the assignment, allow more time to
complete the assignment,reduce the difficulty of the content,and change the output mode.
Each of these adaptations can be beneficial to certain students in the general education
classroom.The important point is that none of these adaptations should be made if it is not
needed; if one is needed, the least amount of change possible is desirable.

Teacher formed homogeneous To provide activities to meet
• Able to check more
groups using set criteria
specific needs, either remedial
accurately for student
or enrichment
understanding
Teacher formed equivalent
heterogeneous groups based
on performance, gender, race,
and so forth
Random selection with
teacher guidence as needed
to form heterogeneous
groups
Teacher or student selected
based on reciprocal learning
needs
One student

Teacher created with
equitable student access
designated in a variety of
ways

Small Teacher-Led
Group

Small Cooperative
Group

Small
Noncompetitive
Group

Student Pairs

Individualized
Instruction

Centers and
Stations

• Can involve both students
• Fosters social skills
• Facilitates reciprocal
learning

• Social skills fostered

• One student may do all the
work/thinking

• Difficult to check for
individual student’s
understanding during
activity

Source: Adapted from Evertson & Harris (2003). ©Vanderbilt University, reprinted with permission.

To enrich, extend, practice,
apply new learning, and/or
remediate content and/or
skills

• Enriches student
understanding
• Students can practice skills
• Students can apply new
learning

• Difficult to manage time at
center and problematic for
nonreaders
• Requires preparation time
• Difficult to monitor

To meet individual student
• Teacher-student ratio a plus • May be time consuming
needs, (IEPs, absentee makeup • Remedial/enrichment help
• Some students may not be
work, enrichment, remediation
easily given
actively monitored
of content or skills)

To enhance collaborative
learning through
collaborative/reciprocal
processes

To experience a process or
produce a product with no
individual or group academic
grading involved

8:40 AM

• Sometimes only two or
three of the four to five
students benefit from doing
the work

• Some students may be
engaged in long periods of
seatwork without being
actively monitored

• Does not meet needs of
many students when used
as the only method of
instruction

DISADVANTAGES

1/11/11

To reinforce previously taught • More opportunity for
content and foster social skills
students to “interact” with
(Note: Individual grades are a
material being presented
must to achieve these
purposes.)

To deliver information on new • Cover much information in
content or skill(s) to all at one
little time
time
• Everyone hears the same
information

Whole group

Whole Group

ADVANTAGES

PURPOSE

HOW FORMED

FORMAT

Formats for Instruction
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A good example of the need for assignment adaptation is a page from a math workbook
of 16 subtraction algorithms involving money values, which has been given to students to
complete. For a student who is experiencing difficulty with this type of activity but who is
capable of doing the math, some type of adaptation is needed.
Another way to differentiate assignments is to use tiered assignments. In this method,
assignments can be designed with varying features that can be selected based on individual
student’s skill levels, abilities, motivation, or interests. For example, assignments can be
tiered by challenge level, complexity, reading level, product/outcome, and what is required
(i.e., process).
For some time, professionals in the field of gifted education have promoted the idea of
a variety of product options. Perhaps it is time that those of us who work with struggling
students think along those lines as well.To give students options and some choice about
those options is desirable practice. All too often teachers tend to make the same assignments to all students. For students who are struggling, and who have strengths in areas in
which they are seldom allowed to show their ability, having alternative products might allow expression of those strengths.
The notion of having different outcomes for students fits with the previously discussed
concept of input and output modes.
Homework Adjustments A staple of the education diet is homework. Most of the literature supports the theory that the use of homework has a desirable effect on school learning. While homework may present special problems for students who are struggling in
school and their families, certain homework-related suggestions can result in beneficial outcomes. Table 4.7 highlights 34 suggestions related to giving homework to students who
might have problems in this area.
Testing Options and Adjustments Another area that is of great interest to teachers and
parents is testing.While there may be no clear solution to how to test students with special
needs appropriately and with fairness to them and to their peers, some differentiating practices can be made.Polloway,Bursuck,Jayanthi,Epstein,and Nelson (1996) identified the testing adaptations that teachers thought were the most helpful to students. This ranking,
presented in Table 4.8, is a useful resource for making testing adaptations.
Grading Considerations Along with testing and homework, grading is one of the most
frequently discussed topics related to students with special needs. Polloway and colleagues
(1996) also identified specific adaptations teachers thought were most helpful to students
with disabilities; this ranking is shown in Table 4.9.
An example of a way to blend some of the grading suggestions that teachers believe
are helpful is to use an ongoing student evaluation report.This type of document, an example of which is shown in Figure 4.6, allows for regular feedback on three dimensions
organized across subject areas and can be modified to address the requirements of a given
school system.

Management/Behavior Differentiation
The management component of the differentiation model focuses on behavior. Establishing
an effective system for managing behavior will be useful for all students in the classroom.
However, for those students whose behaviors breach what is considered desirable or acceptable, certain specialized techniques will be needed.
One of the most important aspects of management involves the rules and procedures
that are established to guide classroom dynamics. The guidelines discussed here provide direction to school staff and students as to what is expected of all. It is all about
expectations!
The teacher must identify all general expectations, rules, procedures, and other regulations before the school year begins and should plan to teach them to students during the
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TA B L E 4 . 7
Recommended Homework Practices
Management Considerations

Keep assignments from getting too complex or novel

Assess student homework skills
Involve parents from the outset

Ensure reasonable chance of completion and high rate
of success

Assign homework from the beginning of the year

Adapt assignment as needed

Schedule time and establish a routing for assigning,
collecting, and evaluating homework

Avoid using homework as punishment

Communicate the consequences for not completing
assignments

Student Competencies

Minimize the demands of teacher time

Possess academic support skills

Coordinate with other teachers

Promote interdependent learning

Present homework instructions clearly

Develop self-management skills

Verify the assignment given

Foster responsibility

Allow students to start homework in class

Consider nonacademic assignments
Demonstrate minimum levels of competence

Parent Involvement

Use assignment books and/or folders

Serve in a supportive role

Implement classroom-based incentive programs

Go through training, if available

Have parents sign and date homework
Evaluate assignments

Create a home environment that is conducive to doing
homework

Assignment Considerations

Encourage and reinforce student effort

Recognize the purpose of the homework assignment

Maintain ongoing involvement

Establish relevance

Communicate views regarding homework to school
personnel

Use appropriate state-of-learning demands
Select appropriate type of activity

Source: From “Practical Recommendations for Using Homework for Students with Learning Disabilities,” by J. R. Patton, 1994, Journal of Learning
Disabilities, 27, p. 573. Copyright 1994 by PRO-ED, Inc. Reprinted with permission.

first days of the school year. Equally important is preparation for dealing with violations of
rules. Immediate and consistent consequences are needed.Various disciplinary techniques
can be implemented to ensure that inappropriate behavior is handled effectively (these will
be covered in a subsequent section on decreasing undesirable behaviors in this chapter).
Students with exceptional needs will benefit from being systematically taught the
administrative and social rules operative in a classroom. Students who have difficulty interpreting the social and administrative rules of a classroom (e.g., students with Asperger syndrome) need this form of direct instruction.
General Expectations Most individuals respond best when they know what is expected of
them. General expectations provide standards that are in place at all times in the classroom.
They can be thought of as “guidelines for life at school”and include very general statements that
can be invoked in many different situations.The following are representative examples of guiding principles that are adapted from Smith (2004): treat each other fairly, show respect and responsibility, school is a safe place to learn, our classroom is our community, students have the
right to learn and teachers have the right to teach, be safe, kind, and productive.
Classroom Rules Rules provide a general sense of what is expected of students in a classroom setting. Rules can be specific to certain expectations; however, they apply to general
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TA B L E 4 . 8
Teachers’ Ratings of Helpfulness of Testing Adaptations
RANKa

a

ADAPTATION

1

Give individual help with directions during tests.

2

Read test questions to students.

3

Simplify wording of test questions.

4

Give practice questions as a study guide.

5

Give extra help preparing for tests.

6

Give extended time to finish tests.

7

Use black-and-white copies.

8

Give feedback to individual student during test.

9

Highlight key words in questions.

10

Allow use of learning aids during tests (e.g., calculators).

11

Give frequent quizzes rather than only exams.

12

Allow students to answer fewer questions.

13

Allow oral instead of written answers (e.g., via tape recorders).

14

Give the actual test as a study guide.

15

Change question type (e.g., essay to multiple choice).

16

Teach students test-taking skills.

17

Use tests with enlarged print.

18

Test individual on less content than rest of class.

19

Provide extra space on tests for answering.

20

Give tests in small groups.

21

Give open-book/notes tests.

22

Allow word processors.

23

Allow answers in outline format.

24

Give take-home tests.

Ranked from most helpful to least helpful by general education teachers.

Source: From “Treatment Acceptability: Determining Appropriate Interventions Within Inclusive Classrooms,”
by E. A. Polloway, W. D. Bursuck, M. Jayanthi, M. H. Epstein, and J. S Nelson, 1996, Intervention in School
and Clinic, 37, p. 138. Copyright 1996 by PRO-ED, Inc. Reprinted with permission.

classroom situations.The rules that are chosen should be essential to classroom functioning
and help create a positive learning environment (Christenson,Ysseldyke, & Thurlow, 1989;
Smith & Rivera, 1995).
Reasonable classroom rules, presented appropriately, will be particularly beneficial to
students with special needs who are in general education settings, as this process assists in
clarifying expectations. Evertson and colleagues (2006) offer four general rules that cover
many classroom behaviors: respect and be polite to all people, be prompt and prepared,
listen quietly when others are speaking,and obey all school rules.Rubrics can be developed
for all of these rules to assist students in recognizing the continuum of levels at which a rule
can be performed along with the acceptable levels for the classroom. Some specific suggestions related to classroom rules are presented in Figure 4.7.
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TA B L E 4 . 9
Teachers’ Ratings of Helpfulness of Specific Grading Adaptations
for Students with Disabilities
RANKa

ADAPTATION

1

Separate grades are given for process (e.g., effort) and product
(e.g., tests).

2

Grades are based on the amount of improvement an individual
makes.

3

Grades are based on meeting IEP objectives.

4

Grading weights are adjusted (e.g., efforts on projects count more
than tests).

5

Grades are adjusted according to student ability.

6

Grades are based on meeting the requirements of academic or
behavioral contracts.

7
8

Grades are based on less content than the rest of the class.
Grades are based on a modified grading scale (e.g., from 93 to
100 ⫽ A, 90 to 100 ⫽ A).

9

Students are passed if they make an effort to pass.

10

Students are passed no matter what.

a

Ranked from most helpful to least helpful by general education teachers.

Source: From “Treatment Acceptability: Determining Appropriate Interventions Within Inclusive
Classrooms,” by E. A. Polloway, W. D. Bursuck, M. Jayanthi, M. H. Epstein, and J. S. Nelson, 1996,
Intervention in School and Clinic, 31, p. 138. Copyright 1996 by PRO-ED, Inc. Reprinted with permission.

FIGURE
4.6

Student Evaluation Report

Student Evaluation Report
SKILL
AREA

DIMENSION

READING

no competencies
mastered

Name: ___________________
Date: ___________________
EVALUATION

average

all competencies
mastered

Achievement
none

moderate

high

none

moderate

high

Effort
Progress
MATH

no competencies
mastered

average

all competencies
mastered

Achievement
none

moderate

high

none

moderate

high

Effort
Progress
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FIGURE
4.7
•
•
•
•
•
•
•
•
•
•

Recommendations for Classroom Rules

Develop no more than seven rules for the classroom.
Involve students in rule setting.
Keep the rules brief and state them clearly.
Explain the rules thoroughly and discuss the specific consequences if they are
violated.
State the rules in a positive way—avoid statements that are worded in a negative
way, such as “not allowed.”
Post the rules in a location where all students can see.
Discuss exceptions in advance so that students understand them.
Teach the rules through modeling and practice and verify that all have been
learned.
Review the rules on a regular basis and when new students join the class.
Use reminders of rules as a preventive measure for times when possible disruptions
are anticipated.

Classroom Procedures An area of classroom management that can easily be overlooked
is the development of logical classroom procedures. Classroom procedures refer to the specific way in which various classroom routines and activities will be performed or the way
certain situations will be handled. For example, depending on age, procedures may need to
be established for using the pencil sharpener, using the rest room, and entering and leaving
the classroom. Figure 4.8 provides a checklist of classroom and school-related routines that
should be considered, planned for, presented to students, and practiced during the first days
of school.The checklist is an adaptation of a list developed by Smith (2004).
Again, clearly defined procedures are of particular importance, especially for some students with special needs, who may have difficulty attending to details or following instructions.This is one area where adequate consideration of these classroom/school activities can
prevent many behavioral-related problems from developing. Failing to address procedural
issues in the classroom can cause distress for teachers if not attended to at the beginning of
the school year.Teachers are often surprised by the complexity and detail associated with
many seemingly trivial areas.The procedures for these areas combine to form the mosaic of
one’s management system. Here are some suggestions:
•
•
•
•

Identify all situations for which a procedure will be needed.
Develop the procedures collaboratively with the students.
Explain (describe and demonstrate) each procedure thoroughly.
Teach each procedure through modeling, guided practice, independent practice, and
feedback, allowing every student to have an opportunity to practice the procedure and
demonstrate learning on an appropriate level.
• Introduce classroom procedures during the first week of school, scheduling priority
procedures for the first day and covering others on subsequent days.
• Avoid introducing too many procedures at once.
• Incorporate any school regulation of importance and relevance into classroom procedures instruction (e.g., hall passes, restroom use).
Managing Behaviors The ability to create and maintain appropriate behaviors and to manage inappropriate behaviors that can disrupt the learning environment are important components of classroom management.As stressed previously, dealing with inappropriate behavior is
only part of a comprehensive behavior management program.Management systems should also
include techniques for developing new behaviors or increasing desirable behaviors within the
students’repertoire.Moreover,a sound program must ensure that behaviors learned or changed
will be maintained over time and generalized (e.g.,demonstrated in different contexts).It must
also teach self-control and self-regulatory mechanisms.
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FIGURE
4.8

135

Checklist of Classroom Procedures

Directions: Develop a procedure that you will teach to your students for the areas listed below that pertain to your
classroom. Start by checking the procedures for which you need a specific routine. Then, in the empty column, write
out how this routine will work.

Area of Focus

Specific Procedure

Room and hall use:
_____ Teacher desk
_____ Storage areas
_____ Student desks
_____ Using the pencil sharpener
_____ Using the rest room
_____ Using the water fountain
_____ Hall pass
_____ Going to lockers
Beginning of class:
_____ Students entering the classroom
_____ Using cubbies/area for belongings
_____ Students who are tardy
_____ Absent—excused
_____ Absent—unexcused
_____ Absent students making up work
_____ Starting the lesson
_____ Turning in homework
_____ Listening to P.A. announcements
During class instruction:
_____ Getting student attention
_____ Passing out papers
_____ Headings on papers
_____ Checking out books to students
_____ Passing out classroom supplies/instructional materials
_____ Using classroom supplies/instructional materials
_____ Collecting classroom/instructional supplies
_____ Turning in class work
_____ How students ask for help
_____ Checking for understanding
_____ Hand raising during class discussions
_____ Group work
_____ Watching videos
_____ Sustained silent reading
_____ Taking tests
_____ Taking quizzes
_____ Organizing notebooks
_____ Using computers
_____ Sharing computers
_____ Student involvement in the room
_____ Oral reports
(continued)
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(continued)

Area of Focus

Specific Procedure

Ending of class session:
_____ Indicating that it is time to end class
_____ Students putting their materials away
_____ Assigning homework
_____ Putting notebooks and other materials in backpacks
and backpacks on backs
_____ Dismissing class at the end of the period
_____ Lining up for recess, lunch, or an assembly
_____ Dismissing class at the end of the day
_____ Using cubbies
Special classroom situations and events:
_____ Guest speakers
_____ Volunteers in the classroom
_____ Visitors to the classroom
_____ Interruptions or delays
_____ Sending students to the office
_____ Sending students to another teacher
_____ Returning to the room
Special school-related situations and events:
_____ Fire drills
_____ Field trips
_____ Attending an assembly or other special school event
_____ Taking students to a specific area of the school
(e.g., library, computer lab)
_____ Playground/common area
_____ Lunchroom
Behavior management considerations:
_____ Incentive system for desired behavior
_____ Consequences for inappropriate behavior
_____ Addressing student conflicts with one another
_____ Addressing student conflicts with the teacher
_____ Classroom community circles
Source: Adapted from Conscious Classroom Management: Unlocking the Secrets of Great Teaching (pp. 83–85), by R. Smith, 2004. San Rafael, CA:
Conscious Teaching Publications.

Attention has been given to behavior that goes beyond the typical emphasis on external behavioral tactics. For instance, Bender (2003) promotes the concept of “relational
discipline”:
Relational discipline focuses squarely on the relationship between the teacher and the
student, and various tactics and strategies are implemented within that broader context.
For it is this relationship, rather than the specific disciplinary tactics that are used, that
forms the basis for appropriate classroom behavior and that eventually develops into selfdiscipline. (p. 3)

Related to the notion that relationship is important, Bender points out that “behavioral
interventions practices” (i.e., disciplinary tactics) must be understood from a developmental perspective. Differential techniques must be considered in terms of age-related needs
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FIGURE 4.9
Adult
Influence
Period
0

2

4

6

Peer
Influence
Period
8
10
Years of Age

Survival Needs
(met by parents
and teachers)

12

14

Social Needs
(met by
peers)

Relational discipline.

SelfDiscipline
Period
16

18

Need for
Independence
(met by oneself)

and predominant influences operative at a given age. Figure 4.9 illustrates these points.
Bender notes that few disciplinary systems have, to any reasonable extent, built on the
influence of peer groups with older students.
Behavior Management Plans When behaviors need to be developed or when certain behaviors interfere with the learning of a student or that of his or her classmates, the
development of a behavior management plan might be necessary or required, depending
on the situation. Behavior management plans are much like behavior intervention plans
(BIPs) that are required by IDEA for certain students. Figure 4.10 describes the basic components of a behavior management plan based on functional assessment procedures.
The BIP planning process, mandated under IDEA for any student displaying serious
behavioral problems, is built on the idea of understanding the functions of behavior prior
to designing ways to address it. Most behavioral plans will include intervention ideas discussed in this section.A number of sources can be consulted for more details about how to
conduct a functional behavioral assessment and develop an appropriate BIP (see Fad,
Patton, & Polloway, 2006; McConnell, Hilvitz, & Cox, 1998; Simpson, 1998; and Zurkowski,
Kelly, & Griswold, 1998).
Positive Behavioral Supports Because research confirms the effectiveness of behavioral techniques for promoting learning in students with special needs (see Lloyd, Forness, & Kavale, 1998), the ability to develop a behavior management plan and implement

FIGURE
4.10

Components of a Behavior
Management Plan

Conduct a Functional Assessment
1. Collect information.
• Identify and define the target behavior.
• Identify events/circumstances associated with the problem behavior.
• Determine potential function(s) of the problem behavior.
2. Develop hypothesis statements about the behavior.
• Events/circumstances associated with the problem behavior.
• Function/purpose of the behavior.
Develop an Intervention (Based on Hypothesis Statements)
1. Teach alternative behavior.
2. Modify events/circumstances associated with the problem behavior.

Source: From Using Functional Assessment to Develop Effective, Individualized Interventions for Challenging
Behaviors (p. 46) by L. F. Johnson and G. Dunlap, 1993, Teaching Exceptional Children, 25. Used by permission.

Source: From Relational Discipline:
Strategies for In-Your-Face Kids
(p. 35) by W. N. Bender, 2003.
Boston: Allyn & Bacon. Copyright
2003 by Pearson Education.
Reprinted by permission.
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RIGHTS & RESPONSIBILITIES
IDEA AND STUDENTS RIGHTS
• IEP team must consider whether or not a child’s behavior
impedes learning
• If necessary, IEP team should consider strategies to
address behavior problems
• Positive behavioral supports should be considered as one
strategy
• IEP includes a statement regarding behavioral intervention needs of the student
• Behavioral interventions not only support students with
disabilities but also may be important for non-disabled
students to support a positive learning environment

• Including behavioral interventions in student’s IEP is
important for future consideration of manifestation
determination
• IDEA intends for states to ensure competence of teachers to implement behavioral interventions
• Special education and general education teachers should
understand the following behavioral sequence:
• Determination if behavior intervention plan is needed
• Conduct functional behavior analysis and develop BIP
• Implement and review BIP

• Failure to provide behavioral supports for students who
have such needs may be a violation of their FAPE
• Behavioral interventions support the inclusive placement
of students

The basis for effective
positive behavior support
is discussed in Chapter 7.

Source: K. E. Hulett (2009). Legal aspects of special education. Upper
Saddle River, NJ: Pearson.

interventions must be part of a teacher’s repertoire.Today, professionals in the area of behavior management have been stressing the need to implement positive behavioral interventions and supports.This emphasis has been accompanied by a de-emphasis on the use
of more negative and punitive tactics.
As Horner (2000) noted,“Positive behavior support involves the assessment and reengineering of environments so people with problem behaviors experience reductions in
(these behaviors) and increased social [and] personal quality in their lives. . . . It is an
approach that blends values about the rights of people with disabilities with the practical
science about how learning and behavior change occur” (p. 181).
The essential element of positive behavior support is the emphasis on fixing environments rather than focusing just on changing the behavior of individuals.Thus, the key element is to design schools and curricula to prevent problem behaviors from occurring and
thus make them “irrelevant, inefficient, and ineffective” (Horner, 2000, p. 182).The basis for
effective positive behavior support programs is the use of functional behavior assessment
that identifies classroom events that serve to predict the occurrence of problem behaviors
and function to maintain positive behaviors (Horner, 2000).
Creating and Increasing Desirable Behaviors The acquisition of desired new
behaviors—whether academic, personal, behavioral, social, or vocational—is a classroom
goal.A new desired behavior can be affirmed with a reinforcer—any event that rewards,
and thus strengthens, the behavior it follows. Positive reinforcement presents a desirable
consequence for performance of an appropriate behavior. Positive reinforcers can take different forms; however, what serves as reinforcement for one individual may not hold true
for another. For this reason, it is essential to determine what is reinforcing for individual students. One way to determine this information is to administer a “student interest inventory”
at the beginning of the school year. Doing so should generate some ideas for creating systems to manage behavior, if needed later in the year.
Reinforcers can consist of praise,physical contact,tangible items,activities,or privileges.
The use of reinforcement is the most socially acceptable and instructionally sound tactic for
increasing desired behaviors.The goal of most behavioral regimens is to internalize the nature of reinforcement (i.e., self-reinforcement).
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Controversy about the use of externally controlled systems that rely heavily on extrinsic rewards has brewed for years now. Some professionals (Deci, Koestner, & Ryan,
1999; Kohn, 1993) argue that the use of external rewards interferes with the development of intrinsic systems of reinforcement. Extrinsic systems of reward can be used incorrectly (e.g., rewards are provided haphazardly) and can indeed interfere with the
development of more intrinsic motivation. Landrum and Kauffman’s (2006) response to
this controversy provides two very important points: (1) the research data do not support the idea that rewards are to be assiduously avoided, and (2) in the absence of intrinsic motivation to complete academic tasks or behave as expected in school, nothing is to
be gained and much is to be lost by refusing to use extrinsic rewards to reinforce desired
conduct (p. 67).
Three basic principles must be followed for positive reinforcement to be most effective:
it must be meaningful to the student,contingent on the proper performance of a desired behavior, and presented immediately. In other words, for positive reinforcement to work, students must find the reinforcement desirable in some fashion, understand that it is being
given as a result of the behavior demonstrated, and receive it soon after they do what
was asked. Principles for the use of positive reinforcement are presented in Figure 4.11.
Generally, attention to the systematic nature of the reinforcement program should parallel
the severity of a student’s intellectual, learning, or behavioral problem. All too often,
teachers do not pay close enough attention to the principles that have been noted, and, as a
result,do not implement techniques with any power.Another potential problem is that some
powerful positive behavioral interventions cannot be implemented because of such factors
as cost or complexity (Bender, 2003).
The first illustrative application of the principle of positive reinforcement is contingency
contracting,a concept introduced by Homme (1969).With this method,the teacher develops
contracts with students that state what behaviors (e.g., academic work, social behaviors) students are to complete or perform, and what consequences (e.g., reinforcement) the instructor will provide. These contracts are presented as binding agreements between student and
teacher. To be most effective, contracts should initially reward imperfect approximations of the
behavior, provide frequent reinforcement, reward accomplishment rather than obedience, and
be fair,clear,and positive.The Differentiating Instruction—Secondary boxed reading shows an
example of a contract for a secondary school student.

FIGURE
4.11

Implementing Positive Reinforcement Techniques

Determine what reinforcements will work for particular students:
• Ask the child by using direct formal or informal questioning or by administering an interest inventory or
reinforcement survey.
• Ask those knowledgeable about the student (e.g., parents, friends, or past teachers).
• Observe the student in the natural environment as well as in a structured observation (e.g., arranging
reinforcement alternatives from which the student may select).
Select meaningful reinforcers that are easy and practical to deliver in classroom settings (Idol, 1993).
“Catch” students behaving appropriately, and provide them with the subsequent appropriate reinforcement
(referred to as the differential reinforcement of behavior incompatible with problem behavior). Begin this
technique early so that students experience the effects of positive reinforcement.
Use the Premack (1959) principle (“Grandma’s law”: “eat your vegetables and then you can have dessert”) regularly.
Use reinforcement techniques as the student makes gradual progress in developing a desired behavior that requires
the mastery of numerous substeps (reinforce each successive approximation). This concept is called shaping.
Demonstrate to a student that certain behaviors will result in positive outcomes by reinforcing nearby peers.
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Differentiating

Secondary
Instruction

CONTRACT
________________________________ will demonstrate the following appropriate behaviors in the classroom:
(Student’s signature)
1. Come to school on time.
2. Come to school with homework completed.
3. Complete all assigned work in school without prompting.
4. Ask for help when necessary by raising hand and getting teacher’s attention.
________________________________ will provide the following reinforcement:
(Teacher’s ) signature
1. Ten tokens for the completion of each of the above four objectives. Tokens for the first two objectives will be provided at the
beginning of class after all homework assignments have been checked. Tokens for objectives 3 and 4 will be provided at the
end of the school day.
2. Tokens may be exchanged for activities on the Classroom Reinforcement Menu at noon on Fridays.

____________________________________________________

____________________________________________________

Student’s signature

Teacher’s signature

_______________________
Date
Source: From Behavior Management: Applications for Teachers and Parents (p. 189), by T. Zirpoli and G. Melloy, 1993. Columbus,
OH: Merrill. Used by permission.

Group contingencies, which are set up for groups of students rather than for individuals, provide excellent alternatives for managing behavior and actively including students
with special needs in the general education classroom.There are three types:
• Dependent contingencies: All group members share in the reinforcement if one
individual achieves a goal (i.e., the “hero” strategy).
• Interdependent contingencies: All group members are reinforced if all collectively
(or all individually) achieve the stated goal.
• Independent contingencies: Individuals within the group are reinforced for individual achievement toward a goal.
Whereas independent contingencies are used commonly, the other two forms are less
widely seen in the classroom.The dependent strategy is sometimes referred to as a “hero
approach”because it singles out one student’s performance for attention.Although it can be
abused, such an approach may be particularly attractive for a student who responds well to
peer attention.A student with special needs may feel more meaningfully included in class
when his or her talents are recognized in this way.
Others may feel reinforced and accepted as part of a group when interdependent contingencies are employed.The most common use of an interdependent strategy is the “good
behavior game.”Because it is most often used as a behavioral reduction intervention,it is discussed later in the chapter.
The benefits of group-oriented contingencies (or peer-mediated strategies, as they are
often called) include the involvement of peers, the ability of teachers to enhance motivation, and increased efficiency for the teacher. In some instances, students will raise ques-
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tions of fairness concerning group contingency programs.Those who typically behave appropriately may feel that they are being penalized for the actions of others if reinforcement occurs only when the whole group evidences a desired behavior. You can assure
them that, ultimately, they and everyone else will benefit from group success with particular guidelines or goals.
Decreasing Undesirable Behaviors Every teacher will face situations involving undesirable behaviors that require behavior reduction techniques. Most undesirable behavior
will represent minor infractions that will require straightforward,fairly easy-to-administer interventions; some behaviors will be more disruptive, defiant, or disturbing, and will require
more intrusive and complex responses. For these more severe behaviors, knowledge of the
“acting-out cycle”(Colvin, 1993) and responding during the early stages will prevent the behavior from escalating or minimize the impact of the behavior on classroom dynamics.This
cycle includes the following seven sequential phases: calm, triggers, agitation, acceleration,
peak, de-escalation, and recovery.This section will focus more on dealing with less-severe
behaviors that are typical of almost all classrooms.
Teachers can select from a range of techniques; however, it is usually best to begin with
the least-intrusive interventions (Smith & Rivera, 1995) and more neutrally oriented ones.
A recommended sequence of reduction strategies is depicted in Figure 4.12. As teachers
consider reductive strategies, they are cautioned to keep records, develop plans of action,
and follow state and local guidelines.
The use of natural and logical consequences can help children and adolescents learn to
be more responsible for their behaviors (West, 1986, 1994).These principles are particularly
important for students with special needs who often have difficulty seeing the link between
their behavior and the resulting consequences.
With natural consequences, the situation itself provides the contingencies for a certain behavior. For example, if a student forgets to return a permission slip to attend an offcampus event, the natural consequence is that the student is not allowed to go and must
remain at school.Thus, rather than intervening in a given situation, the teacher allows the
situation to teach the student. Natural consequences are an effective way to teach common
sense and responsibility (West, 1994).

FIGURE 4.12
RECOMMENDED SEQUENCE OF CHOICES FOR
SELECTING BEHAVIOR REDUCTION TECHNIQUES

Recommended sequence
of selected behavior
reduction techniques.

Natural and logical consequences

Differential reinforcement of
lower rates of behavior (DRL)

Extinction procedures

Benign intervention

Punishment

Increase box to text measure
after Chennai removes box from
art.
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In logical consequences, there is a logical connection between inappropriate behavior and the consequences that follow. If a student forgets lunch money, a logical consequence might be that money must be borrowed from someone else. The uncomfortable
consequence is the hassle or embarrassment of requesting financial assistance.These tactics
can help students recognize that their own behavior has created the discomfort and not
something the teacher has done to them.When using this approach, teachers should clarify
to students that they are responsible for their own behaviors. Logical consequences relate
the disciplinary response directly to the inappropriate behavior.
The next option on the continuum is the use of differential reinforcement.A number of variations of this researched-based technique exist, such as differential reinforcement
of alternative behaviors (DRA), differential reinforcement of incompatible behavior (DRI),
differential reinforcement of other behavior (DRO), and differential reinforcement of lower
rates of behavior (DRL).The DRL technique uses positive reinforcement strategies as a behavior reduction tool.A teacher using this procedure provides appropriate reinforcement
to students for displaying lower rates of a certain behavior that has been targeted for reduction. It is important to remember that the goal should be to decrease the frequency or duration of the unwanted behavior.
An example of this technique used with groups of students is the“good behavior game”
(originally developed by Barrish, Saunders, & Wolf, 1969), in which student teams receive
reinforcement if the number of occurrences of inappropriate behaviors remains under a
preset criterion.Tankersley (1995) provides a good overview of the use of the good behavior game:
First, teachers should define target behaviors that they would like to see improved and
determine when these behaviors are most problematic in their classrooms. Criteria for
winning must be set and reinforcers established; the students should be taught the rules for
playing. Next, the classroom is divided into teams and team names are written on the chalkboard. If any student breaks a rule when the game is in effect, the teacher makes a mark by
the name of the team of which the disruptive student is a member. At the end of the time
in which the game is played, any team that has fewer marks than the preestablished criterion wins. Members of the winning team(s) receive reinforcers daily. In addition, teams that
meet weekly criterion receive reinforcers at the end of the week (p. 20).
Here are additional considerations:
• Understand that undesirable behaviors will still occur and must be tolerated until target levels are reached.
• Increase the criterion level after students have demonstrated stability at the present
level.
• Avoid making too great a jump between respective criterion levels to ensure that students are able to meet the new demands.
Tankersley (1995) stresses the value of this strategy in noting that it “can be very effective in changing students’ behaviors, can lead to improved levels of academic skills, . . . can
reduce the teacher’s burden of incorporating several individual contingency systems for
managing behavior, . . . [makes] use of natural supports available in the classroom, [and] can
help promote generalization” (p. 26).
The next reduction option involves extinction procedures. In this technique, the
teacher withholds reinforcement for a behavior.Over time,such action,in combination with
the positive reinforcement of related desirable behaviors, should extinguish the inappropriate behavior. One example is for the teacher to cease responding to student misbehavior.
For some situations, it will be necessary to involve a student’s peers in the extinction
process to eliminate a behavior because the peers’ actions are controlling the relevant reinforcers.The following suggestions should be considered:
• Analyze what is reinforcing the undesirable behavior, and isolate the reinforcer(s)
before initiating this procedure.
• Understand that the extinction technique is desirable because it does not involve punishment, but it will take time to be effective.
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• Do not use this technique with behaviors that require immediate intervention (e.g.,fighting).
• Recognize that the withholding of reinforcement is likely to induce an increase (“spiking” effect) in the occurrence of the undesirable behavior—as students intensify their
efforts to receive the reinforcement they are used to getting—and may produce an
initial aggressive response.
• Provide reinforcement to students who demonstrate appropriate incompatible behaviors (e.g., taking turns versus interrupting).
The fourth option is the use of behavior reduction techniques that border on being punishment but are so unobtrusive that they can be considered benign tactics.These suggestions are consistent with a concept developed by Cummings (1983), called the “law of least
intervention,” and that of Evertson and colleagues (2006), called “minor interventions.”The
main idea is to eliminate disruptive behaviors quickly with a minimum of disruption to the
classroom or instructional routine.Table 4.10 includes a list of benign tactics for reducing undesirable behavior that is based on four types of prompts:physical,gestural,visual,and verbal.
The last option in this reduction hierarchy, and the one that is most intrusive and less
attractive, is the use of punishment. It is the least preferable option because it involves the
presentation of something unpleasant or the removal of something pleasant as a consequence of the performance of an undesirable behavior.

AU: there are 5
prompts in the
table.

TA B L E 4 . 1 0
Benign Tactics for Reducing Undesirable Behavior
TYPE OF PROMPT

SPECIFIC TACTIC

Physical

• Position yourself physically near students who are likely to create problems
(proximity control).
• Touch a student’s shoulder gently to convey your awareness that the student is
behaving in some inappropriate (albeit previously identified) way.
• Place a note (e.g., post-it) on the student’s desk—it does not have to have anything
written on it, if the student understands the intent (Jones & Jones, 2007).
• Remove seductive objects (Levin & Nolan, 2003).

Gestural

• Use subtle and not-so-subtle gestures to stop undesirable behaviors (e.g., pointing,
head shaking, finger spelling).
• Use hand signals to indicate any number of messages.

Visual/Auditory

• Establish eye contact and maintain it for a while with a student who is behaving
inappropriately. This results in no disruption to the instructional routine.
• Use sound signals—from simple devices to get student attention (Smith, 2004).

Verbal

• Redirect behavior in unobtrusive ways (i.e., not embarrassing to an individual student)
that are directed to the whole class or through the use of humor.
• Ask students, as a group, to look at the teacher—Note: cultural implications of this
suggestion must be considered (Smith, 2004).
• Stop talking for a noticeable length of time to redirect student attention.
• Call on students who are not attending, but ask them questions that they can answer
successfully.
• Give the student a choice.
• The nonpunitive time-out—ask the student if he/she would like to do something that
will remove him/her from the situation for a short, defined period of time—thus,
accomplishing a change of activity that might be needed (Levin & Nolan, 2003).
• Use an “I-Message” (e.g., I feel concerned that. . . .; I hear you say that . . .).
• Avoid sarcasm and confrontation.

Instructional

•
•
•
•

Change the pace of the classroom activity (Levin & Nolan, 2003).
Increase interest by using humor (Jones & Jones, 2007).
Use “interest boosting” (i.e., showing interest in the student’s work) (Levin & Nolan, 2003).
Provide needed re-instruction—if the student clearly is struggling (Evertson et al., 2006).

M04_SMIT7836_06_SE_CH04.QXD

144

1/11/11

8:40 AM

Page 144

CHAPTER 4

Much controversy has arisen in regard to the use of punishment.Those who espouse
a positive behavioral supports attitude would argue strongly against the use of punishers.
Punishment should be considered only as a last resort. However, in situations in which a
more immediate cessation of undesirable behaviors is required, punishment may be necessary. Because of their potency, punishment strategies should be weighed carefully; they
can interfere with the learning process if not used sparingly and appropriately. Given that
all teachers are likely to use punishment at some point, the key is to ensure that it is used
appropriately.
Three punishment techniques are commonly used in classrooms, and at home: reprimand, time-out, and response cost. For these forms of punishment to work, it is critical that
they be applied immediately after the occurrence of the undesirable behavior and that students understand why they are being applied. A reprimand represents a type of punishment in which an unpleasant condition (verbal reprimand from the teacher) is presented to
the student.The following are some specific ways to use this type of technique:
• Do not let this type of interchange dominate your interactions with students.
• Look at the student and talk in a composed way.
• Do not verbally reprimand a student from across the room. Get close to the student,
maintain a degree of privacy, and minimize embarrassment.
• Let the student know exactly why you are concerned.
• Convey to the student that it is the behavior that is the problem and not him or her.
With time-out, a student is removed from a situation in which he or she typically
receives positive reinforcement, thus being prevented from enjoying something pleasurable. Different ways are available to remove a student from a reinforcing setting: Students
are allowed to observe the situation from which they have been removed (contingent
observation), students are excluded from the ongoing proceedings entirely (exclusion
time-out), and students are secluded in a separate room (seclusion time-out).The first two
versions are most likely to be considered for use in general education classrooms.The following suggestions are extremely important if time-out is to be used appropriately:
• Confirm that the ongoing situation from which a student is going to be removed is
indeed reinforcing; if not, this technique will not serve as a punisher and rather might
be a form of positive reinforcement.
• Ensure that the time-out area is devoid of reinforcing elements. If it is not a neutral
setting, this procedure will fail.
• Do not keep students in time-out for long periods of time (i.e., more than 10 minutes) or
use it frequently (e.g.,daily),as students will miss significant amounts of instructional time.
• As a rule of thumb with younger children, never allow time-out periods to extend
beyond one minute for every year of the child’s age (up to a maximum of 10 minutes).
• Use a timer to ensure accuracy in the length of time-out.
• Incorporate this procedure as one of the classroom procedures explained and taught at
the beginning of the school year.
• Consider using a time-out system in which students are given one warning before
being removed.
• Signal to the student when it is appropriate to return.
• Do not use this technique with certain sensitive students.
• Keep records on frequency, reason for using, and amount of time placed when using
seclusion time-out procedures.
Response cost involves the loss of something the student values, such as privileges or
points. It is a system in which a penalty or fine is levied for occurrences of inappropriate behavior. Some specific suggestions include:
• Explain clearly to students how the system works and how much one will be fined for
a given offense.
• Make sure all penalties are presented in a nonpersonal manner.
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• Confirm that privileges that are lost are indeed reinforcing to students.
• Make sure that all privileges are not lost quickly, resulting in a situation in which a student may have little or no incentive to behave appropriately.
• Tie in this procedure with positive reinforcement at all times.
Generalization and Maintenance of Behaviors After behaviors have been established
at acceptable levels, the next stages involve transferring what has been learned to new contexts and maintaining established levels of performance.Teachers often succeed in teaching
students certain behaviors but fail to help them apply the skills to new situations or retain
them over time.Teaching appropriate behaviors and then hoping that students will be able
to use various skills at some later time is detrimental to many students with special needs
because a core difficulty they experience is performing independently in the classroom.
Teachers need to program for generalization—the wider application of a behavior
skill—by giving students opportunities to use new skills in different settings, with different
people, and at different times. Students often need help to identify the cues that should trigger the performance of an acquired behavior, action, or skill.
To maintain their skills, students also need to practice what they have learned previously. Instructional planning should allow time for students to determine how well they
have retained what they have learned.This time usually can be provided during seatwork
activities or other arrangements.
Suggestions for generalization and maintenance include:
• Create opportunities for students to practice in different situations what they have
learned.
• Work with other teachers to provide additional opportunities.
• Place students in situations that simulate those that they will encounter in the future,
both within school and in other areas of life.
• Show students how these skills or behaviors will be useful to them in the future.
• Prompt students to use recently acquired skills in a variety of contexts.
• Maintain previously taught skills by providing ongoing practice or review.
As noted previously, the use of positive behavior supports has become more popular in working with students with special needs, particularly because of its effectiveness
and its emphasis on the environment rather than on the individual. A key to behavioral
generalization and maintenance, therefore, is to focus beyond the student and ensure that
the learning environment is designed in such a way that students can use their newly acquired skills effectively to become accepted and active members of the classroom while
enhancing their learning opportunities. In addition, key elements of generalization and
maintenance relate to self-management strategies, which become essential in work with
adolescents.
Self-Management Ultimately,we want all students to be able to manage their own behaviors without external direction, as this ability is a requirement of functioning independently
in life. Special attention needs to be given to those students who do not display independent behavioral control and thus must develop student-regulated strategies—interventions
that, though initially taught by the teacher, are intended to be implemented independently
by the student. Bender (2003) refers to this end state as the “self-discipline” phase.
An interesting contraction exists regarding the development of students’ responsibility
for their own behavior.While a strong research base exists for such instruction (Marzano,
2003), it does not occur very often within the K through 12 experience of most students
(Shapiro & Cole, 1994). Marzano feels this occurs because providing this type of instruction
“goes beyond the traditional duties of a classroom teacher” (p. 79).This situation is further
exacerbated in today’s schools with heightened attention to addressing the content and performance standards of the curriculum.
The concept of self-management is an outgrowth of cognitive behavior modification, a
type of educational intervention for students with disabilities in use since the 1980s, which
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stresses active thinking about behavior. Shapiro, DuPaul, and Bradley-Klug (1998) provide a
good overview of self-management:
It is helpful to conceptualize self-management interventions as existing on a continuum.At
one end,the intervention is completely controlled by the teacher ...;this individual provides
feedback regarding whether the student’s behavior met the desired criteria and administers
the appropriate consequences for the behavior. At the other end,the student engages in evaluating his or her own behavior against the criteria for performance, without benefit of
teacher . . . input.The student also self-administers the appropriate consequences. In working with students with behavior problems, the objective should be to move a student as far
toward the self-management side of the continuum as possible.Although some of these students may not be capable of reaching levels of independent self-management, most are certainly capable of approximating this goal. (p. 545)

Fiore, Becker, and Nerro (1993) state the rationale for such interventions:“Cognitivebehavioral [intervention] is . . . intuitively appealing because it combines behavioral techniques with cognitive strategies designed to directly address core problems of impulse
control, higher order problem solving, and self-regulation” (p. 166).Whereas traditional behavioral interventions most often stress the importance of teacher monitoring of student
behavior, extrinsic reinforcement, and teacher-directed learning, cognitive interventions
instead focus on teaching students to monitor their own behavior, to engage in selfreinforcement, and to direct their own learning in strategic fashion (Dowdy, Patton, Smith, &
Polloway, 1997).
Such approaches have become particularly popular with students with learning and attention difficulties because they offer the promise of:
•
•
•
•

Increasing focus on selective attention
Modifying impulsive responding
Providing verbal mediators to assist in academic and social problem-solving situations
Teaching effective self-instructional statements to enable students to “talk through”
tasks and problems
• Providing strategies that may lead to improvement in peer relations (Rooney, 1993).
• While using self-management strategies with students with special needs in inclusive
settings has been far more limited than studies of using them in pull-out programs,
the moderate to strong positive outcomes reported in research are encouraging
(McDougall, 1998).
Student-regulated strategies form the essence of self-management.Although variations
exist in how these are defined and described, the components listed in Figure 4.13 represent the central aspects of self-management.
Two components with particular utility for general education teachers are self-monitoring
and self-instruction.Self-monitoring,a technique in which students observe and record their
own behavior, has been commonly employed with students with learning problems. Lloyd,
Landrum, and Hallahan (1991) note that self-monitoring was initially seen as an assessment
technique,but as individuals observed their own behavior,the process also resulted in a change
in behavior. Self-monitoring of behavior, such as attention, is a relatively simple technique that
has been validated with children who have learning disabilities, mental retardation, multiple
disabilities,attention deficits,and behavior disorders;it has also been profitable for nondisabled
students (Lloyd et al., 1991; McDougall, 1998; Prater, Joy, Chilman,Temple, & Miller, 1991). Increased attention, beneficial to academic achievement, has been reported as a result.
A common mechanism for self-monitoring was developed by Hallahan, Lloyd, and
Stoller (1982). It involves using a tape-recorded tone that sounds at random intervals (e.g.,
every 45 seconds), and a self-recording sheet. Each time the tone sounds, children ask themselves whether they are paying attention and then mark the “yes”or the “no”box on the tally
sheet. Students are often not accurate in their recording, nevertheless positive changes in
behavior have been observed in many research studies. While self-monitoring procedures
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FIGURE 4.13
GUL ATION
SELF-RE
Monitor own behavior
(i.e., self-monitoring); seek to
avoid situations that precipitate
unwanted behavior; stop that
behavior if initiated

ALUATION
SELF-EV
Correct own performance;
analyze data gathered;
graph the results

SELFMANAGEMENT
SELF-I

N ST RU CTIO N

Talk oneself through a task; use
overt or covert verbalizations

SELF

-REINFORCEMENT

Reward oneself for correct
behavior (self-punishment
can be used as well)

may prove problematic for one teacher to implement alone,a collaborative approach within
a cooperative teaching arrangement offers much promise.
Self-instruction represents another useful intervention. Pfiffner and Barkley (1991)
describe components of a self-instruction program as follows:
Self-instructions include defining and understanding the task or problem, planning a general
strategy to approach the problem, focusing attention on the task, selecting an answer or solution,and evaluating performance.In the case of successful performance,self-reinforcement
(usually in the form of a positive self-statement, such as “I really did a good job”) is provided.
In the case of an unsuccessful performance, a coping statement is made (e.g.,“Next time I’ll
do better if I slow down”) and errors are corrected. At first, an adult trainer typically models
the self-instructions while performing a task.The child then performs the same task while
the trainer provides the self-instructions.Next,the child performs the task while self-instructing
aloud.These overt verbalizations are then faded to covert self-instructions. (p. 525)

Clear, simple self-instruction strategies form an appropriate beginning for interventions
with students with learning or attentional difficulties in the general education classroom.
Such approaches are likely to enhance success. Pfiffner and Barkley (1991) recommend the
STAR program, in which “children learn to Stop,Think ahead about what they have to do,
Act or do the requested task while talking to themselves about the task, and Review their
results” (p. 529).
Detailed and systematic procedures have been developed for implementing selfmanagement strategies. Some basic recommendations follow:
• Allocate sufficient instructional time to teach self-management to students who need it.
• Establish a sequence of activities that move by degrees from teacher direction to student direction and self-control.
• Include objectives relevant to improved behavior and enhanced learning (e.g., increased attention yields reading achievement gains).
• Provide strategies and assistive materials (e.g., self-recording forms) for students to use.
• Model how effective self-managers operate. Point out actual applications of the elements of self-management (as highlighted in Figure 14.5), and give students opportunities to practice these techniques with your guidance.
• Provide for the maintenance of learned strategies and for generalization to other settings in and out of school.

Components of selfmanagement.
Source: From Guide to Attention
Deficits in the Classroom (p. 162),
by C. A. Dowdy, J. R. Patton,
T. E. C. Smith, and E. A. Polloway,
1998. Austin, TX: Pro-Ed. Used by
permission.
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Personal-Social-Emotional (Affective) Differentiation
This dimension refers to personal and emotional aspects of a student.This is a tricky area
because when a student is experiencing significant personal/emotional issues that are
having a functional impact on his or her performance in school, a teacher needs to know
when to refer the student to other professionals who are trained to deal with these issues.
Nevertheless, teachers will need to be able to differentiate their instructional routines to
accommodate students who might be struggling on a personal level.
A key feature of how to differentiate for students who are experiencing personal/
emotional problems is to create a classroom climate—the classroom atmosphere in
which students must function—that allows for a range of student needs.The basic needs
that students have in a classroom include sense of belonging, freedom to make choices,
feeling valued, being in a safe place, and enjoying their time in the class. Providing these
elements in a classroom will go a long way to assisting many students who have personal/
emotional needs.
Student Factors The dynamics of classrooms are influenced by certain student factors.
Chief among these factors that can have a remarkable impact on how students behave and
react to organizational and management demands are their attitudes about school and their
relationships with teachers, other authority figures, and classmates.
Key factors to consider about students in terms of their personal/emotional states include (Fries and Cochran-Smith, 2006):
•
•
•
•
•
•
•
•

Home life
Cultural considerations
Individual temperament
Language abilities
Social and interpersonal skills
Nature of previous educational experiences
How they feel about themselves
Motivation—their own expectations concerning their scholastic futures (i.e., ability of
being able to do the task and potential for success)
• Whether they are intrinsically or extrinsically motivated
• Perceived relevance of the instructional tasks
• Emotional factors, including levels of stress
Teacher Factors The psychological atmosphere of any classroom depends in great part
on certain teacher factors—some of which are personal and others professional. A
teacher’s attitudes toward students with special needs can dramatically affect the quality
of education that a student will receive during the time he or she is in that teacher’s classroom. The type of expectations a teacher holds for students can significantly influence
learning outcomes. One’s personal philosophy about education, management and discipline, and curriculum/instruction weigh heavily as well. Fries and Cochran-Smith (2006)
noted that a teacher’s ability “to adapt to the needs of learners” (p. 945) can also make a
difference.
One particular set of skills that has bearing on the psychological aspects of the classroom is teacher communication skills. Evertson and colleagues (2006) note that the ability
to communicate clearly and effectively with students influences the nature of ongoing dynamics in the classroom.They stress that to become an effective communicator, teachers
need to display three related skills: constructive assertiveness (e.g., describing concerns
clearly), empathic responding (e.g., listening to the student’s perspective), and problem
solving (e.g., ability to reach mutually satisfactory resolutions to problems).
Peer Factors Peers are also key players in forming the psychological and social atmosphere of a classroom,especially among middle- and high-school students.Teachers must understand peer values, pressures, and needs and use this knowledge to benefit students with
special needs.Valuable cooperative learning opportunities can evolve based on successful
peer involvement strategies.As Kohn (1996a) notes,“Communities are built upon a founda-
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tion of cooperating throughout the day, with students continually being invited to work,
play, and reflect with someone else” (p. 113).
Family-Related Factors The final component involves a variety of family-related factors. Three major issues, all of which have cultural implications, include family attitudes
toward education, level of family support and involvement in the student’s education, and
the amount of pressure placed on a child by the family. Extremes can be problematic—for
example, a family that burdens a student (e.g., a gifted child) with overwhelming pressure
to succeed can cause as many difficulties as one that takes limited interest in a child’s
education.
Efforts should be made to establish relationships with parents and guardians. At the very
least, a letter (with correct grammar, punctuation, and spelling) should be sent to each
family, describing the nature of the classroom management system.This is particularly important if no other means exists for conveying this information, such as some type of orientation.A benefit of developing a relationship with parents is that the teacher can determine
a family’s status on the dimensions mentioned in the previous paragraph.
The following recommendations should help create a positive, nurturing environment
that contributes to positive outcomes for all students:
•
•
•
•
•
•
•

•

•
•
•
•

Let students know that you are sensitive to their needs and concerns.
Understand the family and cultural contexts from which students come.
Convey enthusiasm about learning and the school experience.
Create a supportive, safe environment in which students who are different can learn
without fear of being ridiculed or threatened.
Treat all students with fairness.
Acknowledge all students in some personal way each day to affirm that they are valued
within the room.
Create a learning environment that provides challenge to the students, is built on success, and minimizes failure experiences common to the learning histories of students
with disabilities.
Establish that each student in the classroom has rights (e.g., not to be interrupted when
working or responding to a teacher inquiry) and that you expect everyone to respect
those rights.
Instill in students the understanding that they are responsible for their own behavior.
Convey to students that every student’s thoughts and ideas are important.
Encourage risk taking and support all students (i.e.,gifted,average,and disabled) to take
on scholastic challenges.
Share philosophies, management systems, and instructional perspectives with parents
or guardians.

SUMMARY
Define the Basic Concepts of Differentiated Instruction
• General education teachers are faced with classrooms that typically have many students
who display a diverse range of strengths and needs.
• The concept of differentiating instruction is not new.
• The basic essence of differentiating instruction is to meet the needs of students where
he or she is at and assisting the learning process.
• Different terms such as adaptation, modification, and accommodation are used to
describe differentiation.
• Two levels of differentiation are possible: macro and micro levels.
• A set of operating procedures are recommended.
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Describe a Comprehensive Model of Differentiating
Classroom Management
• Setting differentiation involves adjustments related to seating, classroom arrangements,
accessibility, and specialized equipment.
• Content differentiation involves changes made to the content of what is covered and to
additional content that must be covered.
• Material differentiation primarily involves adjustments that have to be made to textual
material that is used in classrooms—however, it also relates to other types of materials
used for instructional purposes.
• Instructional differentiation involves adjustments related to all aspects of instruction,including how instruction is presented and how students respond to it.
• Management/Behavior differentiation relates to techniques used in a classroom setting
to create a productive learning environment and to manage special behavioral issues
that arise.
• Personal-Social-Emotional differentiation involves attending to specific issues of students
of an individual nature that affect their academic performance and personal/social/
emotional development and stability.

The MyEducationLab for this course can help you solidify your comprehension of
Chapter 4 concepts.
• Gauge and further develop your understanding of chapter concepts by taking
the quizzes and examining the enrichment materials on the Chapter 4 Study
Plan.
• Visit Topic 4, Classroom/Behavior Management, to:
• Connect with challenge-based interactive modules, case study units, and
podcasts that provide research-validated information about working with
students in inclusive settings by visiting the IRIS Center Resources
• Explore Assignments and Activities, assignable exercises showing concepts in
action through, video, cases, and student and teacher artifacts
• Practice and strengthen skills essential to quality teaching through the Building Teaching Skills and Dispositions lessons

